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CHAPTER I

INTRODUCTION

The modern concept of American education is preparing
the child to become a part of a democratic way of life.

He should

be prepared to take his place in the life of the community culturally
and emotionally as well as vocationally.

Hubbard H. Sommers

said:
A democracy, if it is to function, must be concerned
with two conditions: First, the need for universal education; and second, the necessity that this education must
concern itself, not merely with the content of science,
literature, and the arts but also the implications of his
own nature. 1

In planning a program of education in our American schools,
we must include a place for the development of personality.

Music

education is an important factor in promoting emotional stability
and growth - the basic factors in personality development.

Music

education is also an important factor in developing the child socially, physically, and intellectually.
Music in the elementary school should be designed for all
children,

It should be enjoyed and valued by them to the extent that

it will urge them to participate in it.
1

Hubbard H. Sommers, "Music in the Schools 11 , Etude
(November, 1952), p. 10.

2

Louise Myers said:
Because of its place in the lives of all people and the
joy individuals have experienced in their association with
it, music is given a prominent place in the school pro gram. It is not an isolated part of the day• s activities in
school because it is not an isolated part of life. It has
its natural contribution to make in bringing joy to those
who hear it.
In helping one to gain an understanding of others, music
can contribute to the idea that people the world over are
alike despite differences in languages; despite differences
in the color of skin; despite differences in habits of eating
and dressing; music can contribute to his emotional, physical, intellectual, and social growth. 1
The music p r ogram in all elementary schools should provide
a wide variety of meaningful experiences in singing, playing, rhythmic
response, listening and creating.

Statement of Problem
In the new school , the music program. is so planned that children
can gain an insight into the wi de range of activities included in the complete world of music .

2

It is felt that a study of the elementary music

progr am of the Port Arthur Schools will determine if the children of
these schools are provided with the types of experiences that will enable them to gain an insight into the wide range of activities included
in the complete world of music.

Louise Kifer Myers, Teaching Children Music ~
School, (New York: Prentice-Hall, Inc., 1952), p. 3.
2 Ibid. , p. 4.
1

~

Elementary

3

The author will suggest improvements to those experiences
that are presently provided for and will add more experiences to the
music program of the schools included in this study.

Purpose of Study
The purpose of this study is:
1.

To determine what music experiences are offered
to the children in the schools included in this study.

2.

To determine if the Port Arthur Colored Elementary
Schools are providing the type of musical experiences
that are considered valid by music authorities.

3.

To determine how many music instructors in the
schools included in this study are music majors or
mino rs.

4.

To determine if the Port Arthur Public School System
is providing adequately for the musical experiences in
the Port Arthur Elementary Schools.

5,

To suggest improvements and additions, to the schools
studied, that will be based on those principles that
are considered valid by authorities in Music Education.

4

Scope of Study
This study is made of the elementary music program in the
Colored Schools of Port Arthur, Texas.

The findings will be com-

pared with those principles that are considered essential to musical
training in elementary schools by author ities in music education.
Suggested plans fo r imp r ovements and additions will also be made
for the music program of the schools studied.

Methods of Procedure

1.

To determine, by questionnaires and personal observation, the types of musical experiences provided pupils of
the Port Arthur Colored Elementary Schools.

2.

To list opinions expressed by music authorities and
compare these with the exper iences provided by the
schools included in this study.

3.

To list recommended improvements and additions.

Definitions

1.

E lementar y School - An institution of learning for grades
one through six.

2.

New Schools - Those institutions of learning that practice
the modern trends in education.
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3.

Musical Experiences - Those activities that will acquaint pupils with singing and singers; with compositions and composers; with rhythms and dances; with
conducting and conductors; with listening and artists,
and with instruments and instrumentalists.

4.

Mimetic Play - Imitating movements of people, things
and animals.

5.

Descant - The melody or counterpoint sung above the
plain song.

6.

Intonation - Singing or playing a tone or pitch as it is
written.

7.

Rote-Note Songs - Songs that give opportunity for teaching the words and the

8.

11

so-fa 11 syllables by imitation.

Note-Song - Songs that are taught by using the

11

so-fa 11

syllables to sing the various intervals.

9.
10.

Waltz - A dance form written in triple time.
Virginia Reel - An American social dance using a longways formation and music in a quick two beat swing.

11.

Schottishe - A dance form written in a slow tempo, using
a combination of two fundamental movements, stepping
and hopping.
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12.

Polka - A dance form of Bohemian origin, using a combination of two fundamental movements, sliding and
hopping.

13.

English Country Dance - An English dance using a longways formation and music in a moderate two beat swing.

14.

Quardrille - A square dance for four or more couples.

15.

Mazurka - A dance form of Polish origin in a slow
vigorous triple beat measure.

16.

Minuet - A court dance of French origin written in a
slow triple beat measure.

17.

Folk Dances - Dances that imitate activities such as expressions of customs, occupations, and recreations of
people throughout the world.

These dances are usually

performed by g roups of couples.
18.

Social Dances - Dances that are similar to folk dances,
but can be danced by a couple, and are designed for the
ballroom rather than social gatherings.

19.

Singing Games - Songs with words and actions, usually
limited to primary grades ,

20.

Two-Part Form - A pattern for writing music using two
different periods in one song, and each period having its
own themes and variations. (I-II).

7

21.

Three-Part Form - A pattern for writing music using
two different per iods and then returning for a repetition
of the first period. (1 - II- I).

22.

Period - A combination of two or more phrases, usually
ending in some form of cadence.

Sources of Data
-----Questionnaires
Personal Observation
Library References
Bulletins

CHAPTER II

GENERAL ASPECTS OF MUSIC EDUCATION
IN THE SCHOOL CURRICULUM

A good elementary school is one that develops a type of surriculum that seeks to touch all of life.

A curriculum. of this type

must provide for continuous growth so that it can meet the needs
of our rapidly changing society.
The music program, a part of the curriculum, must also
prepare to meet the changes that are going on in society.

The

Cincinnati curriculum bulletin committee states:

In order to meet the changing social condition of the
post war period, music educators should study the need
for appropriate changes in the present curriculum. The
rechecking of educational objectives and procedures, always helpful in insuring a fwictional curriculum, is of
paramount ilnportance in times such as these.
Education in a democracy has as its purpose the greatest
possible self-realization, desirable human relationship,
economic efficiency and civic responsibility.*
Areas such as music which provide socialized activities
contribute to the realization of these objectives. 1

.

* Ed_ucational

Policies Com.mission, The Purpose of Education
~ Am~rican Democracy, (Washington: The Commission National
Education Association, 1938), pp. x-157.
1
Cincinnati Public Schools, Tentative Course 2!_ Study, Music
Grades 9-lZ Curriculum Bulletin 143 , (Ohio: Cincinnati Public
Schools, 1950), p. l.
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In order to contribute to the objectives of education, the

music program in the schools should provide a wide variety of experiences so that all children will have the opportunity to develop
intellectually, socially, emotionally, and physically.

Opportunities for Musical Experience
The music program in the new school provides music for all
children.

With the many experiences that are offered, each child

should find at least one phase of music that he will enjoy most.
Mary Elizabeth Ireland and her committee on music education state:
All forms of musical experiences, singing, instrw:nental
music and appreciation should be introduced early in the
educative experience of children. Through singing, instrumental music and music appreciation, the elementary
school is helping children to explore the field and to find
those beautiful, permanent and satisfying values which will
make life more intellectually and emotionally complete.
Musical experiences should be so organize d that every
child will have an opportunity to realize success. The music
material given to children must be on their level of understanding. Children find joy in material with which they can
succeed. It is the responsibility of the teacher to build
gradually so that progressive growth results. At no time
shoulc the child be permitted to know failure in his music
experience. 1

1

Mary Elizabeth Ireland, et al, Music Education in the
Elementary School , (California: State Department of Ed~ion, 1944),
p. 1.

10

Music educators believe that for music to find a permanent
place among children and adults it must be taught as a creative experience.

Sunderman, Chair man, Department of Music, University

of Toleda, Ohio, said:
Music offe r s unlimited creative opportunities. We are
convinced that during the late half of the twentieth century
music progr ams must be redesigned to meet the challenge
of a people who will demand musical a r t experience.
Americans are pioneers and will demand an art that is
functional, expressive and a manifestation of their ever
expanding vision of things unsaid and yet to come. Their
cultural horizon is ever- devel oping.
We believe that functional music means self-c r eativity.
We firmly believe that such a program as philosophized
and described will more likely result in a developed musical culture which will more effectively serve the two
hundred million Amer icans who are expected to be our
population by the close of this century. We must begin demanding music progr ams of the el ementary schools which will allow the youth of this land to find that experience in music which
is a component of each individual's interest and enjoyment.
Unless youth par ticipates functionally, music cannot become
a part of his l ife. 1
To better explain functional music, Sunderman discusses the
program of an institution that has found success in teaching functional
music .

He states:

Instead of the commonly monotonous p r ogram which all of
us have witnessed we believe that every musical experience
(lesson) should eventually include song singing, listening,
rhythmic, creative, and recreative opportunities for the
children. The teaching of a song is more than just its singing.
1

Lloyd Fredrick Sunderman , "Creative Music". Educational
Music Magazine, (January- February, 1954), pp. 22- 23.

11

It could be created by the children; it might connote unusual rhyth.Inic interest; it could have been written by someone other than the members of the class; it could have been
sung individually or played by some member or members
of the class on an autoharp, melody bells, or sung on some
record by a professional singer; it could have been used as
a game song; it might have racial or national characteristics; it could be representative of some religious group;
it may even have been a part of some unit of interest which
the children find in a new experience which had great exploratory possibilities. The five experiences which we indicated if properly implanted may appeal to children of varied
interests. We are convinced that every music lesson must
first appef as a creative experience which functions for the
children.
With the continuous growth of the music curriculum we find
that instrumental music instruction has also become a part of the
elementary music curriculum.

Lena Milan said:

Instrumental work should begin in the third or fourth
grades and continue through high school. Class instruction in Violin, 1 Cello, Clarinet, and Trumpet should be
available for children desiring it. Elementary orchestras
should be formed and given school time for rehearsals.
Ensemble playing should be stressed even with the
younger children. So many attractive trios, quartets
and music for all combinations of instruments are now
2
available.
Herman Trutner, Jr. and his committee states:
The inclusion of instrumental music in the elementary
school program has been a slow and gradual development.
Until comparatively recent times school music was confined entirely to group singing. In many schools where

l ~ - , p. 23.
2
Lena Milan , 11 A Balanced Program of Public School Music
for Texas Schools 11 , ~ Southwestern Musician, (October, 193 7),
p. 8.
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instrumental music was not offer ed, there were, however,
children fo r tunate enough to be studying musical instruments
privately. These childr en sometimes entertained the school
with small instrumental solos or played in ensembles or in
small orchestras during the assembly period. Gradually
educators came to realize that large numbers of children
might profit by a study of musical instruments if given an
opportunity. Schools began to supply directors for bands
and orchestras, teachers for band and orchestral instruments that might be lent to children desiring them. The
realization of the place of instrumental music has increased
and the practice for providing for it bas grown until today
playing musical instruments and participating in bands and
orchestras has become an important means of self- expression
for many children and young people in the public school. 1
Along with band and orchestral instruments, it has been
found that class piano instruction has been placed in the elementary
school curriculum also .

R aymond Burrows said:

The reason for piano instruction in our public schools is
quite simple. If music in general, and elementary piano
study in particular, is an important cultural asset from
which any normal boy or girl can profit, it should be removed from the selective requirement of wealth or assumed
talent. 2
A well-balanced p r ogram of music education in the elementary school provides exper iences in vocal and instrumental music.
It also provides an appreciation of music through rhythmic activities,

1
2

Ireland et al , loc . cit. , p. 117 .
-

-

-

-

Raymond Burrows , "The Why and How of Class Piano",
~ Journal, (January, 1947), p. 37.
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listening, and creative experiences,

The well-balanced program

also provides such activities as choirs, glee clubs, instrumental
ensembles, bands and orchestras.
With such a wide variety of experiences, every child in the
elementary school should be able to find the phase of music that
he enjoys most and can participate in freely.

CHAPTER III

STANDARDS FOR TEACHING MUSIC
IN THE ELEMENTARY SCHOOL

Through a variety of activities music in the new school
hopes to contribute to the physical, intellectual, social and emo1
tional growth of all elementary school children.

Objectives of Music Education
The extensive literature on music education reveals a common
acceptance of the major objectives.

In brief, elementary music edu-

cation should help boys and girls:
1.

Develop a love for an appreciation of music.

2.

Sing, play or listen intelligently according to
their interest and ability.

3.

Develop their emotional natures .

4.

Develop a desire for the worthy and beautiful
in their lives .

5.

2

Develop coordination and balance through rhythmic
response.

1 Myers, loc. cit. , p. 9.
2
Ireland, et al, loc. ~- , p. 1.
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6.

Develop social experience through group participation.

7.

Develop an ability for creative expression.

1

Musical Experiences EY_ Grades
The musical experiences for grades one through six that will
follow in this chapter, were taken from the following authors:

1.

Thompson, Carl 0. , and Harriet Nordholm,
Keys to Teaching Elementary School Music.
Minnesota: Paul A. Schmitt Music Co. , 1952.

2.

Ireland, Mary, ~al, Music Education in the
Elementary School. California: State Department
of Education, 1944.

3.

State Bulletin, ~ Teaching of Music !_Il the Texas
Public Schools. Texas: State Department of Education, p950.

4.

McConathy, J. S., et.!:!• ~ Music Horiz ons Series
Books I-VI. New York: Silver Burdett Company, 1953.

I. The Kindergarten and First Grade
The appreciation of music as well as the performance of it, is
the goal of music education.

It is, therefore, necessary and

natural that the foundation of the child's musical education be
laid in the kindergarten and first grade.

1

The many phases of

State Bulletin, Teaching ~ c in Texas Public Schools,
(Texas: State Department of Education, 1950), p. 11 O.
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music which play a vital part in kindergarten activity, such
as rhythm band, creative music, singing, music dramatization,
and listening should give the child a happy, interesting and
satisfying experience, as well as an educational adventure.

1

After completing the first grade, a child should have im proved in intonation, in rhythmic sense, in creative expression,
and should show even greater pleasure in music.

2

The music period should be at least for twenty minutes each
day.
The program should include:
A.

B.

Listening: (This may be done during rest periods,
at specified times, or at any time when an activity
or mood suggests it. )
1.

To singing by the teacher or other musicians

2.

To piano selections by older students, the
teacher or other adults

3.

To phonograph records of vocal or instrumental
music

Performing
1.

By singing rote songs alone or in groups

2.

Through rhythmic interpretations, dramatiz ations, mimetic play

l

Carl 0. Thompson and Harriet Hordholm, Keys to Teaching
Elementarr School Music;, (Minnesota: Paul A. SchmittMusic
Company, 1952), p:---sT."
2

Ibid., p. 53.
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C.

3.

By playing rhythmic games

4.

By playing rhythm instruments

Creating
1.

Through songs

2.

Through rhythms

3.

Through the making of instruments

4.

Through drawing pictures

Suggested texts:

(Addresses of book companies are given

in the appendix. )
State adopted texts:
1.

The American Singer - American Book Co.

2.

New Music Horiz ons, Book I - Silver Burdett Co.

Other texts:

II.

1.

Rhythmic Games and Dances - American Book Co.

2.

A Singing School Series, Our First Music, Book I C . C . Birchard and Co.

3.

Our Singing World Series, Kindergarten BookFirst Grade Book - Ginn and Co.

-:I:.

Music Hour Series, Kindergarten-~ Gr ade
Manual - Silver Burdett Co.

Music in the Second Grade

---------

Before music reading is presented, it is well to keep in mind
that all of the activities begun and carried on in kindergarten and

18

first grade will be continued and larged upon.

The song

repertory will be extended and enriched by singing many songs
relating to the interests and experiences of the child.

The

m ajority of the children should now be able to sing many songs
artistically, in tune, rhythmically correct and with good tone
quality. l
A music period of at least twenty minutes each day should
emphasi z e enjoyment, beauty, and fun.
The program of music experiences should include:
A.

B.

1

Singing
1.

Rote songs by individuals, small g roups, the
entire class

2.

Correction monotones

3.

Rote - Note Songs

4.

Note Songs

5.

E ar Training and aural recognition of simple
melodic figures and phrases

Rhythmic Development
1.

Physical response to music

2.

Developing feeling for basic beat

Thompson and Nordholm, loc. ~

- , p. 93.
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C.

D.

E.

Listening Activities
1.

Music suggesting activity

2.

Mood in Music

Creative Activities

1.

Song writing

2.

Setting poems to music

3.

Constructing rhythm instruments

P laying Instruments
1.

Rhythm instruments

2.

Water glasses

Suggested textbooks:
State adopted texts:
1.

~

2.

New Music Horizons, Book II - Silver Burdett Co.

American Singer, Book II - American Book Co.

Other texts:

III.

1.

The Music Hour, Book I - Silver Burdett Co.

2.

A Singing School Series, Book II - C. C. Birchard
and Co.

3.

Our Singing World Series, Book II - Ginn and Co.

Music in the Third Grade
--- - --- ---The four a reas of music education will continue to receive con-

sideration.

Much rote singing for joy and recreation will be done;
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and elementary skill in music reading will be developed;
listening lessons with emphasis on attentive listening will be
given; coordination in rhythmic response will be noticed and
creative musical expression will continue to be developed.
As the pupils become more independent singers, the teacher
will be gining less help at this level.
are fewer-out-of-tune singers.

It will be noticed that there

For the few that are found to be

still tonally deficient, it might be well to work individually with
them outside of regular school hours.

1

At least twenty minutes daily must be given to music at this
level.
A.

B.

Singing
1.

Rote singing by class, smaller groups, and individuals

2.

Correction of monotones

3.

The reading song

4.

Ear and eye training related to understanding
of the printed page

Listening
1.

To gain knowledge of folk music

2.

To study the music of our country

l Ibid., p. 115.
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C.

D.

E.

3.

To develop the ability to interpret the story
of a composition

4.

To develop discrimination in mood

5.

To increase powers of instrument recognition

Rhythmic Activities
1.

Fundamental rhythm

2.

Phrase and accent

3.

Create simple dance forms

4.

Folk dances

Creative Activities
1.

Song writing

2.

Creating new words to a known tune

3.

Operettas

4.

Construction of instruments

5.

Dances

Playing Instruments
1.

Melodic instruments (tonettes, flutophones)

2.

Create enthusiasm for playing band and orchestral
instruments

3.

Class piano

Suggested textbooks:
State adopted tsxts:
1.

American Singer, Book III - American Book Co.
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2.

New Music Horizons, Book ill - Silver Burdett Co.

Other texts:
1.

A Singing School Series, Book III - C . C. Birchard
and Co.

2.

Our Singing World Series, Book III - Ginn and Co.

3.

Music Hour Series, Book II - Silver Burdett Co.

IV. Music in the Fourth Grade
All experiences from the third grade will be enlarged upon
and further developed.

The singing is now changing gradually

from rote singing to music reading from notation.

In order to continue the child's musical development, the
daily music period should be no less than twenty- five minutes .
Experiences fo r this grade are as follows :

A.

B.

Music Reading
1.

Key signatures

2.

Recognition of phrase patterns

3.

Use of music syllables

4.

E ar and eye training

5.

Major and minor modes of the scale

Singing
l.

Rote singing

2.

Rounds

3.

Simple two-part singing
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C.

Rhythmic Activities
1.

D.

E.

Fundamental movements
a.

Marching

b.

Swinging

c.

Swaying

d.

Skipping

2.

Singing games

3.

Folk dances and other dances

4.

Pantomine

5.

Dramatization

Listening
1.

Kinds of marches

2.

Music in contrasting moods

3.

Descriptive music

4.

Enjoyment of melody

5.

Music in contrasting rhythms

6.

Master composers

7.

Instruments of the orchestra and band

Creative Activities
l.

Writing songs and notating melody

2.

Creative interpr etation

3.

Adding original stan z as
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5.
F.

Creative instrumentation

Instrumental Activities
1.

2.

Drum music {as an aid to music reading)
a.

The device of drumming and accents

b.

Beats

c.

Note patterns

Keyboard instrwnents
a.

Piano

b.

Bells

3.

Pipes, whistles and Recorders

4.

Orchestra and band instruments

5.

a.

Encourage children to learn to play

b.

Begin a school band or orchestra

The instrumental score
a.

Begin with a simple score for small and
big drums

Suggested textbooks:
State adopted texts :

1.

New Music Horiz ons, Book IV - Solver Burdett Co.

2.

The American Singer, Book IV - American Book C o .

Other texts:

1.

A Singing School Series, Book IV - C. C. Birchard
and Co.
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V.

2.

Our Singing World Series, Book IV - Ginn and Co.

3.

Music Hour Series, Book IV - Silver Burdett Co.

Music Education in the Fifth Grade

In the fifth grade, the teacher should aim to continue the de1
velopment of beautiful singing;

to develop in the child an in-

creasing coordination of eye, ear, and voice; to acquaint the
child with the tonal and rhythmic material appropriate to the
fifth grade; to extend the child's acquaintance with chrom atic
tones; to acquaint the child with the beauties of the minor tonalities; to establie h two- part singing; to develop a fair deg ree of
power to sing unison songs at sight with words, and an elementary degree of power to sing two-part songs at sight with words.
At least twenty- five minutes per day should be devoted to
music.
The music experiences for the fifth grade a re:
A.

1
2

Music Reading
1.

Rote singing

2.

Phrase patterns and relation to form

3.

Sy llables, scale number s, pitch names for the
keys of C, G, D, B - flat, E -flat, E, A, and
A-flat

Thompson and Nordholm, -loc • ~·t• I p, 157 •
Ireland ~t ~ . loc . cit., p. 25.
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4.

Part singing
a.

b.

c.

Two-part preparatory experience
(1)

Two-par t rounds

(2)

Harmonic rote songs

Two- part study experiences
(1)

Two - part songs

{2)

Descants

Three - part preparatory experiences
(1)

Three-part rounds

(2)

Three-part chords

5.

Chromatic sharps and flats

6.

Rhythmic
a.

Review of elementary topics of rhythmic
notation
(1)

Beat, accent, measure

(2)

Time signatures

{3)

Note and rest values

b.

Teaching eighth notes

c.

Teaching dotted quarter and eighth notes

d.

Six-eighth measure (mew)

e.

Dotted eighth and sixteenth notes

f.

Stepping - c l apping
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7.

B.

C.

Harmonic
a.

Chording (piano and other instruments)

b.

Chords in major keys

Singing
11

ah 11

1.

Extending voice compass on

2.

Staccato and Legato

3.

Even tone quality

4.

The root vowels

5.

Forte - piano exercies

6.

Smoothness and flexibilit y

7.

Flexibility and accuracy of pitch

8.

B reath marks

Rhythmic Activities
1.

2.

Fundamental movements
a.

Marching

b.

Waltz step

Singing games
a.

3.

Dramatiz ation

Folk dances
a.

Mexican

b.

Hawaiian

c.

Danish
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4.

5.

6.

d.

Czechoslovakian

e.

Indian

Other dances
a.

Waltz

b.

Virginia Reel

c.

Schottishe

d.

Minuet

e.

Polka

f.

English

g.

Quardrille

h.

Mazurka

Dance types in the United States
a.

Longways

b.

Play party

c.

Square

d.

Round

e.

Grand March

f.

Indian

Floor patterns
a.

Three-part form

b.

Two-part form

c.

Creative

d,

Spatial patterns
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D.

Listening
l.

P hrasing and phrase design

2.

Simple song forms

3.

Music of the masters

4.

Music that tells a story

5.

Dance for ms

6. Marches

E.

7.

Overtures

8.

Orchestral instruments

9.

Voice classification

10.

Mood

1 1.

Music of Amer ica

Creative Activities
1.

Creative interpretation

2.

Adding original stanz as

3.

Creative r hythmic activities

-!.

C r eative instrumentation

5.

Creative listening

6.

Composing song and instrumental pieces

7.

Dramatiz ation and pantomines

8.

Instrwnent construction
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F.

Instrumental Activities
1.

2.

Drum music with actual instruments or with
make believe instruments
a.

Keeping time

b.

Dance rhythms

Keyboard Instrwnents
a.

Piano accompaniment

b.

Chords for accompaniment

c.

Playing hymns

3.

Chording (I, IV, V7, I)

4.

Social or recreational instruments

5.

a.

Harmonica

b.

Fretted instrument (guitar, banjo, lute,
ukelele, mandolin)

c.

Saxophone

The history of band and orchestral instruments
a.

Violin

b.

Violoneello

c.

Trombone

d.

Mellophone

e.

Flute

£.

Cornet

g.

Clarinet

h.

Saxophone
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6.

The instrumental score

7.

Instrumental and vocal ensembles

Suggested textbooks:
State adopted texts:
1.

New Music Hor izons, Book V - Silver Burdett Co.

2.

The American Singer, Book V - American Book Co.

Other texts:

VI.

1.

A Singing School Series, Book V - C. C. Birchard
and Co.

2.

Our Singing World, Book V - Ginn and Co.

3.

Music Hour Series, Book V - Silver Burdett Co.

Music E ducation in the Six Grade
The idea to be kept in mind in the sixth grade is that the pupils

should know many beautiful songs, and should learn them quickly
and accurately.
In teaching music to the sixth grade, the teacher should aim to
continue the develo pment of the voice through the singing of many
songs; to develop three-part singing; to further acquaint the
children with songs using chromatic scales and minor tonalities;
to develop the ability to sing well at sight, unison, and two-part
songs with wor ds, and an elementary degr ee of skill to sing
three - part songs at sight; to develop an increasing coordination of
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eye, ear, and voice; to continue to develop the ability to create
and notate songs; to develop acquaintance with, and an appreciation of the opera and oratorio, and to continue the study of instruments and instrumental conbinations; to continue studying
the theory of music and to develop the skill to master the various
problems (rhythmic and otherwise) common to this grade.

1

The music period should be not less than twenty-five minutes .
Music experiences appropriate to the sixth g rade are:
A.

Music Reading
1.

Phrase patterns

2.

Syllables, scale numbers and pitch names

3.

Part singing

4.

a.

Rounds

b.

Two-part songs

c.

Harmonic and contrapuntal

d.

Vocal Chording

e.

Three-part songs

f.

Descants

Chromatic sharps and flats
a.

5.
1

and canons

Half-step scales

The bass clef

--- --- -----Thompson and Nordholm, loc. cit. , p. 1 72.
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6.

7.

Music in minor keys
a.

Normal (natural) minor

b.

Harmonic minor

c.

Melodic Minor

d.

Building Minor scales

e.

Minor key signatures

Rhythmic
a.

8.
B.

Review of elementary topics of ehythmic
notation
(1)

Beat, accent, measure

(2)

Time signatures

(3)

Note and rest values

b.

Scansion as needed

c.

Conducting

d.

Eighth note beat

e.

Half note beat

f.

Sixteenth note rhythm

g.

Syncopation

h.

Triplet

Stepping - clapping

Singing
1.

Attention to tone quality

2.

Sustaining tones with good diction
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C.

D.

E.

3..

Songs great artists sing

4.

Breath marks

5.

Preparation for boy's changing voices

6.

Part singing

7.

Rote singing {few songs taught by imitation for
recreation and enjoyment)

Rhythmic Activities
1.

Fundamental movements

2.

Pantomine

3.

Pageantry

4.

National dances and other dances

5.

Creative floor patterns

Listening
1.

Folk music and nationalism

2.

The opera

3.

The oratorio

4.

Symphony

5.

Master composers

6.

Instruments of the orchestra

7.

Music of our times

8.

Thematic development in musical compositions

Creative Activities
1.

Creating a melody
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F.

2.

Creative inter pretation

3.

Creative rhythms

4.

Creative instrumentation

5.

Writing a new poem for a familiar melody or tune

Instrumental Activities
1.

2.

3.

4.

The history of orchestra and band instruments
a.

String bass

b.

Tuba

c.

Harp

d.

Drums

e.

Percussions

Piano (Keyboard space-frame)
a.

Piano accompaniments

b.

Chording

c.

Playing hymns

Social and recreational instruments
a.

Harmonica

b.

Saxophone

Instrumental scores

a.
5.

D r ums

Instrumental and vocal ensembles
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Suggested textbooks:
State adopted texts:
1.

New Music Hor i z ons, Book VI - Silver Burdett Co.

2.

~

American Singer, Book VI - Amer ican Book Co.

Other texts:
1.

A Singing School Series, Book VI - C. C. Bi r chard
and C o.

2.

Our Singing World Series , Vook VI - Ginn and Co.

3.

Music Hour Series, Book V - Silver Burdett Co.

CHAPTER IV

A DESCRIPTION OF THE PRESENT MUSIC PROGRAM
IN THE PORT ARTHUR COLORED
ELE MENTARY SCHOOLS

Because of the parental background and financial status, the
cultural behavior of children within the Port Arthur Colored Elementary School are varied.
One school is located within a comm.unity where the majority
of people own their homes, have radios and televisions, obtain good
reading materials, and give their children the opportunities that
will help them become well adjusted citiz ens.

The children of these

families appreciate music, art, and other cultural activities, and
show a high interest for wanting to learn.
Another school is located in a community where some people
own their homes, some live in crowded rental areas, and others live
in government housing projects .

Most of the people in this community

have come from small towns in Louisiana where opportunities were
limited.

The children of these families are very loud and boisterous

and have not been exposed to many cultural activities such as music
and art.

These children are slow in becoming adjusted to school

activities.

However, after these children become adj usted, the desire
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for learning is increased.

Many of the children are not financially

able to take part in some few school activities.
Another school is located about half way between the two
schools that were discussed previously, and the children from both of
these communities attend th.is school.

Therefore, the cultural back-

ground of these children is a combination of the two.

The mixture

of cultures in th.is school is greater than in the other schools.

This

elementary school is housed in the same building with the high school.
The children of the elementary school are inspired with the activities
carried on in the high school and, therefore, show interest for learning.
A final school is located in a new addition to Port Arthur that
is approximately two miles out from the city.
purchasing their homes and few are renting.

Many of the people are
A large number of the

people have radios and televisions, good reading material, and are
striving to give their children opportunities for wholesome living.
The majority of the children attending this school have attended one of
the other schools mentioned and is becoming adjusted easily to the
school activities.

The desire for learning is high.

The Port Arthur Schools do not have a music supervisor.

A

committee of teachers under the direction of the Curriculum Advisor
plans the music program.
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As a result of the study made of the colored elementary schools

in Port Arthur, bu use of a questionnaire and personal observation, the
following is a description of tb.e music programs in these schools:
There are four Colored Elementary Schools in the Port Arthur
System.

Each school provides for music as a special part of the cur-

riculwn.
Table I in this study shows the number of grades taught at each
school, the nu.m.ber of music teachers and their musical training, and
the number of music classes with the average enrollment of each class.

TABLE I

Data of Elementary Schools' Music Program
Schools and
grades

Approximate
enrollment

Music
teachers

1 -- *K-6

250

1

K-4

700

1

3 -- 4 - 6

424

2

4 -- K-6

600

1

2 --

Music
majors

Music
minors

1
2
1

Music
classes

Pupils
per class

6

35

12

30

12

35

14

35

*K -- Kindergarten

If>.
0
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From the preceding table, it may be seen that the four
schools employ five music teachers .

Two of the five teachers are

music majors, two are music minors, and one is in another field of
education.
School three has two music teachers - one a full - time music
teacher, teaching eight music classes daily and one a part-time
music teacher, teaching four music classes daily.
The music classes in school one are taught two days per week
and the music classes in schools two, three and four are taught
daily.
Music periods for the four schools are twenty minutes for the
first and second grades and thirty minutes for the third through the
sixth grades.
Music activities are taught by the homeroom teachers in the
kindergarten clas ses of the four schools, and also in the first grade
of school number four .
Unlike most of the other elementary schools in Port Arthur,
the colored elementary schools are not provided with special music
rooms; band room - equipment and instructors; more than one teacher
for heavy class loads and an auditorium or large room with a stage
for public performances.
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The high school building that houses one of the elementary
schools is the only school included in this study that provides a special
m usic room for one music teacher.

This room, however, is an an-

nex which will be used to relieve overcrowded conditions in the main
building if necessary.

The other schools use an all purpose room

sometimes when nothing else is scheduled to take place in the room.
One auditorium. that is in the high school building is used by all the
Colored schools when presenting public programs.
The music program for the four elementary schools is as
follows:
Basic texts:
1.

The American Singer Series , Grades I - III,
The American Book Company

2.

New Music Horizons Series, Grades I - VI,
Silver Burdett Company

The music experiences by grades are as follows:

I. Kindergarten and First Grade

II.

A.

Singing by rote

B.

Listenings to recordings

C.

Using rhythm sticks

D.

Singing games

Second Grade
A.

Singing by rote
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III.

IV.

B.

Listening to recordings

C.

Singing games; marching, mimetic play

D.

Rhythm band

Third Grade
A.

Singing by rote

B.

Listening to recordings

C.

Singing games, mimetic play

D.

Rhythm band

E.

Fundamental rhythms: walking, running, etc,

F.

Creative interpretation of recordings

Fourth Grade
A.

Singing by rote; rounds

B.

Listening to recordings

C.

Singing games, marching; waltzing; square dancing

D.

Study of scales: syllables, pitch and numbers

E.

Classifying instrUinents according to families

F.

Creative interpretation

G.

Pre-band instruments

V. Fifth Grade
A.

Rote singing; two-part singing; rounds

B.

Listening to recordings
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C.

Singing games; square dancing; waltzing; marching

D.

Pre-band instruments; families of instruments

E.

Ti.me signatures; scales; notes and rests; treble
staff

F.

Creative interpretation of recordings

VI. Sixth Grade

A.

Singing: rote; two-part; three-part; rounds

B.

Listening to recordings of instrumental compositions
and interpretation

C.

Fundamental rhythms; singing games; social dances

D.

Music reading - time signatures; key signatures;
scales; great staff; beat and accent; note and rest values

E.

Creative interpretation of recordings

F.

Continued study of instrument families

G.

Autoharp accompaniment

Table II in this study shows the teaching aids and equipment that
are used by the music teachers of these schools and the percentage of
teachers using each.
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TABLE II
Teaching Aids and E quipment
Number of teachers

Teaching aids and equipment
P iano
Records and phonograph
Autohar p
Bells
Films
Flash car ds
Composer pictures
Instrl.llllent pictures
Maestro games
Notator
Rhythm band instruments
Melody instrum.ents
Cardboard piano keyboards
Cardboard staff with movable
whole, half, and quarter
notes

4
5
3
3
5
5
5
5
3
2
4
3
2
2

Per cent

80
100

60
60
100
100
100
100

60
40
80

60
40
40

From this table, it may be seen that all of the teachers in the
schools included in this study use phonograph records, composer and
instrument pictures in teaching their music classes .
Table

m

will show the types of activities that are sponsored by

each teacher and the grade level of the pupils participating in each.
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TABLE III
Activities
Grades participating

Number of teachers

Activities

4

Choral club

4,

1

Boys quartet

5

1

Girls quartet

5

3

Rhythm band

3

Melody band

5, 6

*K, 1, 2
3 , 4, 5, 6

*K -- Kindergarten
From

this table, it may be seen that most of the elementary

teachers sponsor a choral club consisting of pupils in the fourth, fifth
and sixth grades .
Two teachers are provided special periods for teaching all the
activities mentioned in Table

m.

The other three teachers are not

provided special periods for these activities and, therefore, when
necessary, the regular class period is taken for practice and after
school hours are also used,
Each school presents at least one operatta during the latter
part of the school year.

Some of the operattas that were given in the

past years are:

l.

"Hansel and Gretel" , By Humperdinck - Hayes

2.

"Goldilocks Adventure" By Wallace
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3.

"Streamlined Cinderella", By George

4.

"Children of Buttercup Common", By Robinson

Summary of Findings
The results of the study made in summariz ed as follows:
1.

The schools included in this study provide some type of
music experiences in singing, listening, rhythm, creating and pre-band instrumental playing for all elementary
children.

2.

Four out of five of the elementary music teachers are
music majors or minors.

3.

Unlike most of the Port Arthur elementary schools,
the colored elementary schools are not provided special
music rooms; the classes are taught in the hom eroom s.

4.

The elementary music teachers use a variety of teaching
aids in teaching the music classes.

5.

Several special activities are provided for the more
talented pupils .

The music program in these schools is progressing, but the
author of this study, being a part of this program, sees a need for
improvement and additions to the program.

CHAPTER V

RECOMMENDED IMPROVEMENTS AND ADDITIONS

The colo red elementary schools of Port Arthur provide a music
program of many experiences for the pupils.

A careful study of

these experiences were made and compared with the standards for
teaching elementary music as set up b y music educators .

As a

result of the comparison made, the author of this study recommen d s
that the schools continue to provide the present musical experiences
with improvement in creative, listening and r h ythmic experiences,
and that the teaching of class piano and band and orchestra instruments
be added to the curriculum.
Since the teaching aids and equipment* of these schools are
recommended by authorities, the writer of this thesis wishes to
recommend that they continue to be used.
Each school should be provided an auditorium that can be used
for pupils performances, and a large music room with movable desks
that will provide enough space for rhythmic activities.

The music room

should also contain a record library, a music literature library, and
the musical teaching aids and equipment.

See Table II, Teaching Aids ~ E quipment, p. 4 5 of this thesis.
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Recommended Improvements

~

Grades

Since the New Music Horizons series for elementary grades,
and the American Singer series for elementary grades are stat e
adopted texts, and have a well planned program for teaching the musical experiences, the writer of this study wishes to recommend that
the New Music Horizons series be used as the basic texts , and the
American Singer series, A Singing School series, a n d ~ Singing
World series be used as supplementary texts for the elem entary
music program for the schools studies.
The following is the recommended music program with recommended improvements: (The recommended voice ranges of s ongs used
in this chapter were taken from Karl W . Gehrkens, Music in the Grade
School, p. 93.

Kindergarten~~ Grade
Experiences in singing, listening, creating, dancing and playing should be continued to be emphasiz ed at this level.

I. Singing
All singing should continue to be by rote.
Kindergarten songs should be short songs with easily understood texts.

The teacher should sing the entire song over several

times, using a high, soft and clear voice, so that the class can
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get the complete story.

The children should be encouraged to

listen carefully so that they will be able to sing the song after the
teacher sings it the first time.

After the song is learned, the

class should sing it several times, using high, soft and clear
voices .

The songs should be kept within a range from E 1 to high

E.
The first grade rote songs may be longer than the kindergarten
songs and should be taught by the phrase method or the whole song
method.

When using the phrase method of teaching, the teacher

sings the complete song first, then she sings the first phrase and
the children sing the first phrase.

The teacher sings the second

phrase and the children s ing the second phrase.
repeated until the enti re song is learned.

This process is

l

When using the whole song method, the teacher sings the complete song or plays a recording of it over several times until the
cl ass is abl e to sing the song alone.

IL L i stening
All listening experiences should be very stimulating to children
at thi s l evel.
such as

11

These experiences should consist of music stories,

0f A Tailor and A Bear" - MacDowell, V20153, moods

such as lullabies and marches , music that is rhythmically dynami c

l

Myers, loc. cit., p . 46.
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which makes children want to move, and listen to personal
performances (vocal as well as instrumental).
III.

Rhythmic Activities
The rhythmic activities should provide for free bodily move-

ments to the rhythm of music.

At this level children should not

be forced to keep pace, instead they should be allowed to move
around and express their own moods or feelings .

Gradually,

they will be able to adopt themselves to patterns set to music.
Activities such as singing games, marching, running, skipping,
galloping, swinging, rocking, jumping, hopping, walking, panto mining of animals and moving objects, and dramatizing play should
be provided.
IV.

Creative Activities
Children should be encouraged to make up simple songs and

dance movements of their own.

The teacher should provide a

stimulating background for the creative activities through the use
of pictures, story telling and the child's observations to and from
school.
The making of sinlple rhythm instruments should also be a part
of the creative activities.
are as follows:

Suggestions for making some instruments
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Make drums from rubber inner tubing and tin cans.
Open cans at each end and stretch the rubber inner tubing
over the open ends.

Lace a string through both pieces of

tubing around the sides of the can to prevent the rubber
from slipping off.
Use tin pans for cymbols and paint them.
Use paper plates and bottle caps for tambourines.
Connect the bottle caps around the sides of the paper plates
and paint them.
Make sandblocks.

Tack sandpaper over the botton

of two wood blocks and paint the wood that shows .
Suggestions for making these instruments and other instruments
may be found in Thompson and Nordholm, Keys to Teaching Elementary School Music,, p . 69.
V.

Instrumental Activities
At this level children should be allowed to explo re as many

rhythm band instruments as possible.

They should be permitted to

use the instruments in dramatic play to bring out the soulds of
animals, bells, raindrops, birds, locomotives or other sounds that
can be used in play.
After many of the experiences suggested above have been pro vided, the children should listen to simple music and be encouraged
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to decide on the instrument that will be best suited for various
parts in the song.
with set signals .

Finally, they will become ready to play music
Then a rhytlun band should be started.

Second Grade
Experiences in singing, listening, creating, dancing, and playing should be continued.

I. Singing
Singing at this level should continue to be by rote, using the
phrase method and the whole song method as explained in the
singing activities for grade one.

Each child should have a book

open on his desk while the rote song is being taught so that he
may observe as much as he possibly can.
Soft singing should be emphasized.

Help pupils to recognize the

difference in singing quick and slow, high or low, loud or soft, and
long or short.
and by eye.

Help pupils recognize like and unlike phrases by ear

Songs should be selected within a range from

n1

to

1
high G .
Emphasize the necessity of sitting or standing correctly while
singing.
Attention should be given to the out - of- tune singer.

First, de-

dermine the cause of his inability to sing, and if there is no physical handicap, find some method that will help him.
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For the pupil who cannot find his singing voice or head tone,
tone matching games can be used.

Examples are as follows:

Call the roll by singing the child's name and having
him answer by singing 11I 1 m here 11 in the same tune that his
name is sung.
Pupils may imitate such sounds as the birds
the train 1 s whistle
11

11

too - too 11 , the wind's

11

00 11 ,

11

tweet 11 ,

or the sheep's

baa-baa 11 •

Other suggestions for helping the out-of-tune singer may be
fonnd in Louise K. Myers, Teaching Children Music in the
Elementary School, pp. 59- 66.
II.

Rhythmic Activities
Free large bodily movements should continue to be taught at

this level until pupils develop a feeling for rhythm .
Singing games should use the fundamental rhythms such as
walking, running, skipping, swaying, and marching.
Begin developing a feeling for the basic beat by providing
activities such as bouncing balls to music, jumping rope to music,
beating rhythm sticks or clapping the hands on the accented beats.
III.

Listening Activities
Listening at this level should continue to be descriptive, express

feelings and moods, and suggest activity.
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The listening program should consist of music stories,
lullabies, marches, instrumental compositions and descriptive
music.
Film strips and pictures of various musical stories should be
shown while the music is being played so that children may enjoy
it more and get a better idea of what the composer has in mind.
Suggested film strip stories of musical compositions are:
11

Peter and the W 01£ 11 by Prokofiev

"Hansel and Gretel II by Hu.mperdinck
"The Nutcracker Suite 11 by Tschaikowsky
IV.

Creative Activities
Creative Activities at this level should continue to be simple.

Children should be encouraged to substitute a new word or two in
the songs they have studied.

They should be guided in inventing

new stanzas to familiar songs and in fitting words to simple
melodies.

Dramatize play should be continued.

Continue to make rhythm instruments.
V.

Instrumental Activities
Instrumental acti vities should be very interesting.

with water glasses or bottles should be provided.

Experiences

This is done by

pouring water in and out of a glass or bottle leaving only enough
water in it to get the desired tone when tapped upon.

Use the piano
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or pitch pipe for certainty in getting tl:e desired tone.

Repeat

this in four other glasses or bottles of the same size until all
glasses or bottles, when placed in a row, have the sound of the
first five tones of the scale.

Place the numbers one to five on

the glasses or bottles letting the glass with the lowest pitch have
Number 1.

Teach the children to play on the glasses simple

melodies that use only the first five tones of the scale.
melodies should also be used.

Original

An example is as follows:

Up the hill we / go
/ run-ning fast and/
l
2
3 4
5 - - -/ 5
4
3
2
slow
l

-

/ go go / go
//
I 3 - 2- / 1 - - - / /

The rhythm band sh6uld be continued.
Third Grade
Experiences in singing, listening, creating, dancing, and play ing should be continued.

I. Singing
Singing at this level should continue to be by rote.

The so- called

"so-fa" syllables should be taught as a second stanza to some songs
to make tonal relationships clearer.

The tonal figures in some of

the songs should be selected with careful consideration of the child' s
voice, with a range from middle C to high G.
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Pupils should be taught to recognize by ear and by eye, the
high and low pitches, like and unlike phrases, tone groups, and
the kinds of notes.

Pupils should also be taught to do interpretive

singing.
Tone matching exercises should be continued to help poorer
singers.

In giving the tone matching lessons the teacher should

use a beautiful singing voice and accurate pitch.
Children should be encouraged to sing individually so that they
might express their individual ideas.
II.

Rhythmic Activities
Rhythmic activities at this level should consist of dance steps

s uch as the waltz, polka, and the schottische; fundamental movements such as marching, trotting, swaying, galloping, walking,
bicycle riding, skating, see-sawing, and skipping; creative pretending or dramatizing of songs such as: "Three Blind Mice",
p. 69, and

11

Tadpoles", p . 18, New Music Horizons, Book III;

and singing games .
Pupils should also be taught to clap and step the time to songs
placing the accents in the proper places.

Divide the class into

two groups and have one group clap the strong beat and the other
group clap the weak beat.
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III.

Listening Activities
Listening activities should be made very interesting and

pleasureable.
Pupils should be encouraged to share their radio listening
experiences with the entire class.
Planned listening experiences should consist of descriptive
music s uch as "Dance of the Sugar Plum Fairy", "March of the
Little Lead Soldiers" by Pierne.

This type of listening should

stimulate their imagination and lead them to see and hear what is
going on and also feel the contrast in moods.
The listening experiences should also include folk music of
America and other countries so that children will recogni z e
characteristics of the music of various countries.

Instrumental

music such as "Rusty in Orchestraville 11 , Capitol BD - 35 and
"Instruments of the Orchestra", Capitol MX-250 should be used
for instrument recognition.

This will help pupils to recognize the

various instrUinents of the orchestra by sound.
Children should be encouraged to interpret, dramatiz e, and
recognize themes of the music they hear.
IV.

Instrumental Activities
Rhythm band instruments should be continued.

be able to use rhythm band scores.

Pupils should
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More advanced students should be encouraged to learn to play
on flute - type instruments such as the flutophone, tonette or
syrnphonette.

A band of these pre - band instruments should be

started.
V.

Creative Activities
Creative activities should continue to give pleasure.

Ex-

periences should consist of substituting new words for old words
in songs, inventing new lines for familiar melodies, inventing
new verse and melody, making simple rhythm instruments, and
expressing individual ideas through dramatization and interpretat i on of musical compositions .
Fourth Grade
Experiences in singing, listening, creating, dancing, and playing should be continued at this level.

More emphasis is placed on music

reading so that children will be abl e to use the music score in singing
and playing.
1. Music Reading
To help children read songs independently, it is necessary at
this level to introduce the "so- fa" syllabl es .

These syllables

should be introduced through teaching scales in five keys - C, G,
D, F, B -flat.

The number and pitch names may also be taught

if the teacher desires.

The scales should be taught one at the
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time, and enough material in each key should be used to establish
good reading habits in the various keys.

The piano keyboard in

the back of the New Mus ic Horizons, Book IV, should be u s e d a s
an aid in teaching the s cales.
I, II, and III of

11

The film strip and recording units

Melos in Staff Town", published by the Jam

Handy Audio Visual Aids Company, should also be used as an aid
in teaching the scales.
Notes and rests and the value of each should also be
taught.

Attention should be given to time signatures, beats and

accents in the proper places, scanning words, stepping and clapping the rhythm .

This should help pupils feel the rhythm and

should aid in correct singing.
A feeling for the minor mode should be developed.

Give enough

material in the minor mode to help pupils recognize that music in
the minor mode gives a feeling of loneliness and sadness, and
that music in the major mode gives a feeling of brightness and
joy.
The chromatically altered tones should also be taught .

Teach

pupils to recognize the sharps and flats, and have them under stand that the sharp raises a tone one-half step and the flat lowers
a tone one-half step.

Give enough material using these chromati-

cally altered tones to help the children get a better understanding
of them.
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II.

Singing
Singing at this level should continue to be by rote and by note.

The songs should be more difficult, and within a range from
middle C to high G.
Recognizing and singing like, similar and unlike phrases should
be continued.
t one quality.

Emphasis should be placed on beautiful singing and
E ncourage the children to sing light and high,

breathe in the proper places, sing in correct pitch and sing with
expression.
Part-singing should begin at this level.
as preparatory work in part singing.

Teach two-part rounds

A song such as "The Keeper",

p. 162, New Music Horizons, Book IV, is a very good preparatory
exercise in part-singing.
III. Instrwnental Activities
Instrwnental activities for all fourth grade children should be
provided and special instrum.ental lessons should be given to the
more advanced pupils who are financially able to purchase instruments .
All children should be taught to recognize the instruments of the
orchestra by sight and by sound.

Begin teaching a brief history

of the instrwnents such as the family grouping.
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Children should be taught to play scales and chords on the
melody bells, piano and autoha~p.

The chording can be used as

an accompaniment to class singing.
Playing on the flutophone, tonette or symphonette should also
be continued.
IV.

Rhythmic Activities
At this level pupils should be able to keep step and move in

unison with music.

Through continued rhythmic experiences in

the fundamental movements, singing games and folk dances, the
children should achieve poise, self-control and graceful movement.
Fundamental movements should consist of marching, swinging,
skipping, and walking.
Singing games should consist of circles and longways so that
pupils may learn to keep step and move in unison in these formations.
The folk and social dances should consist of the waltz, minu.et,
polka, schottische and gavotte to help pupils develop a feeling for
the various rhythms and accents.
V. Listening Activities
The listening activities at this level should consist of listening
to recordings and actual performances to develop an ability in
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children to recognize various types of music such as marches,
and program music, instrumental and vocal solos.
Through listening, children should also be able to recogniz e
the mood and spirit of various melodies.

Through listening to

selections of vocal music, they should be inspired to do beautiful
singing.
VI.

Creative Activities
Creative experiences should consist of creative interpretation

to various dance melodies, inventing new lines to familiar melodies, setting familiar poems to music, selection various instruments for familiar music and inventing new words and music as
original pieces.
Fifth Grade
The singing, listening, creating, playing, dancing, and music
reading experiences should continue and be added to at this level.
1. Music R eading
R ecognizing like, similar, and unlike phrases should be continued at this level.
The five keys that were taught in the fourth grade should be
reviewed and the keys of E-flat, E, A, and A-flat should be added.
Continue to teach the
each key.

11

so- fa 11 syllables, pitch and number names in

Give enough material in each key to establish better

reading habits.
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Continue to teach chromatically altered tones and give enough
material to help pupils understand the chromatics better.
Time signatures, beat and accent, notes and rests and the
values of each should continue to be reviewed,

Introduce the 6/8

time signature, dotted eighth note followed by a sixteenth note .
Continue to clap and step all rhythmic patterns,
The relationship between the treble clef and the bass clef
should be taught.
II.

Singing Activities
Singing activities at this level should provide more experiences

in beautiful singing.

Consider the child's voice and select songs

in medium range from B below middle C to high G so that there
will be no strain on the voice.
Some of the singing should be by rote, in unison, but more emphasis should be put on part-singing.

To prepare the children for

part-singing, continue to teach the two-part and three-part rounds,
and harmonize chords.
Introduce and begin teaching pupils to sing intervals of thirds
and sixths, and eventually triads .
Emphasis should be placed on correct posture, for both standing and sitting, while singing.
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Developing tone quality and beautiful singing should be continued.

To help this development, give singing exercises using

the root vowels which are pronounced as follows:
ah

-

as in bravo, far, father

0

-

as in so, rose

oo -

as in moon, soon

a

- as in fate, mate

e

- as in see, me, be

More attention should be given to dynamic expressions and
intrepretation.

At this level pupils should know the meaning of

piano (p), forte (f). crescendo, decrescendo, pianissimo (pp),
fortissimo (ff), Mezzo-forte (mf), and Mezzo-piano (mp).
III.

Instrumental Activities
Instrumental activities should consist of experiences in play-

ing on the piano, melody bells, autoharp, or any flute-type
instrument.

Special instrumental lessons should be given to the

more advanced and financially able students.
Continue to teach the history of instruments and encourage
m ore children to purchase instruments and take special instrument
lessons.
Attention should be given to the drum scores that are written
below some of the songs in the New Music Horizons, Book V.
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Children at this level should listen to descriptive music such
as "The Sorcerer's Apprentice" by Paul Dukas and "The Nutcracker Suite" by Tschaikowsky, V - DM1020 .

There are film

str ips of these compositions and other music stories which could
be used along with the recordings during the listening period.
These may be obtained from the Jam Handy Audio- Visual Service,
Houston, Texas.
The listening activities should also include the life of the
master composers and their music,
Listening to folk music for interpretation and voice quality,
listening to various musical forms such as overtures, listening
to orchestra and band instruments on recordings and by personal
performers should have a definite part in the musical experiences
in listening at this level,
VI.

Creative Activities
Creative activities should consist of creative interpretation, in-

venting original stanzas to familiar songs, creating original dances,
and listening creatively.
Children should continue to discover, for themselves, how songs
should be sung. Ideas may be given to them through pictures, dynamic markings and types of notes and wording in songs.
creative interpretation.

This is
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Since enough drums will not be available for all students, divide
the students into groups, and let one group beat the little drum
score and the other group beat the big drum score, using their
hands to beat on the desk.
IV.

Rhythmic Activities
At thie level children should dance or move with grace, poise,

and self-control.
The fundamental movements at this level should continue to be
used.

Childr en should be able to create new interpretations or

give variations to the familiar fundamental movements.
Singing games should also be continued.

Children receive en-

joyment in performing the various singing games.

Fundamental

movements are also used in the singing games.
Through folk and social dances children should derive pleasure
as well as get a better understanding of the music of people in
other lands.

The folk and social dances at this level should include

marching, waltzing, the virginia reel, schottische, mazurka,
minuet, Indian dances and the polka.
V.

Listening Activities
Listening activities should continue to stimulate the child's

imagination so that he may "hear" as well as "see" what the composer is t r ying to bring out in his composition.
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Children should be encouraged to add original stanzas to
familiar soogs.

Help them to make the words fit the tune and see

that the lines rhyme.
Through creative listening, children use their imagination to
to interpret a composer's idea in songs and also invent movement
to the songs.
Sixth Grade
Musical experiences in singing, playing, music reading, listening,
dancing, and creating should be continued and added to at this level.

I. Music Reading
Children should be taught that phrases in songs will no longer
be found on one line of the song but instead they will be separated
by breath marks, and rest sings.

Words also give indication of

phrasing.
The use of the

11

so - fa 11 syllables, pitch names, and scale numbers

should b e reviewed and continued.

The scales studied in the fourth

and fifth grades should be reviewed and continue to give more
mate r ial in these keys to help pupils read music more effectively.
The sharp and flat chromatics should be reviewed and more
material given in the use of them.
teach its function.

Introduce the natural sign and
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The treble clef and bass clef should be continued.

Teach pu-

pils to use both staves in playing chords on the piano as an accompaniment to class singing.
The tonal effect in songs written in minor keys should be reviewed and the relative major and minor keys should be completed.
Help pupils understand that in the major scale the keynote is
and in the minor scale the keynote is "la".

11

do 11

Children should be

taught that there are three different types of minor scales, namely,
the natural minor, the harmonic minor, and the melodic minor.
Have pupils note that in singing a song in any minor key it ends in
"la 11 •
Pupils should continue to clap, step and beat time.

They should

beat time until it becomes automatic and use it as an aid to their
music reading ability.
Review notes and rests, and time signatures that were taught
in previous grades and teach the eighth-note beat in 6/8 time and
the half-note beat in 2/2 time.

Enough material should be given in

these tempi to help pupils become better acquainted with them.
II.

Singing Activities
Singing at this level should continue to be beautiful.

Songs should

be selected within a range from B - flat below middle C to high G.
Two-part singing should be done with little difficulty, and three - part
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singing should be introduced.

Preparatory exercises should be

given, using three-part rounds and vocal chording.
practice the "root vowels", - ah,

o,

00,

Continue to

a, ~. All children

should be able to sing all parts in the two-part and three-part
songs.

However, if any student has a range that will not allow

singing comfortably in all parts, then he should be assigned to
sing only the part that he has eaee in singing.
Children should be taught to sing smoothly and sustain tones
where necessary.

Special attention should be given to good tone

quality, careful phrasing and distinct pronunciation.

Continue to

emphasize interpretive singing.

An intermediate chorus should be interesting to pupils at this
level.
III.

Instrumental Activities
More children should be encouraged to play special orchestra

instruments and to take part in the school band.
Continue to teach the pre-band instruments and chording on the
piano and autoharp.
Review the history of instruments .

See that the children know

each family of instruments and its member s, and that they recognize
the instruments by sight and sound.
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IV.

Rhythmic Activities
The rhythmic experiences at this level is a continuation of

experiences in the previous grades.

Pupils should also move

more gracefully and with poise.
Continue to teach the folk and social dances such as the march,
the waltz, polka, gavotte, minuet, mazurka, virginia reel, longway dances, round or circle dances and square dances.
Since pupils are well acquainted with the floor patterns to the
dances mentioned above, they should be encouraged to create
their own flo or patterns, using some of the familiar dance steps
such as the waltz and march.
Pupils should continue to step and clap the time of various songs
and they should be taught to conduct time signatures such as 3/4,
4/4, 2/4, and 6/8.
V.

Listening Activities
Listening activities at this level should continue to give enjoy-

ment, and pupils should have and continue to build a memory
reper toire of composer s and their music .

Continue to listen to

various types of music such as the march, dances, suite, opera,
oratorio and overtur e to help pupils recognize these types of music
when they are heard.
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Pupils should continue to listen to folk music of various
countries and to instrwnental music in ensemble and also compositions.
Pupils should listen to talented classmates, schoolmates,
and adults .
VI.

Creative Activities
Creative experiences should consist of creative interpretation

of various melodies, inventing new lines to familiar tunes, writing
original scores for drums and bells to various songs in the New
Music Horizons, Book VI, inventing songs and writing familiar
stories in operetta form.
Creative interpretation of various melodies and inventing new
lines to familiar tunes are continued from previous grades, however, on this level the experiences should be a little more advanced.
Music scores for drums and bells are written for various songs
throughout the fourth, fifth, and sixth books of New Music Horizons
and should be used as a guide to pupils on this level for original
scores for similar songs.
Pupils should be encouraged to make operettas out of fairy tales
they have learned throughout the elementary school by writing out
the characters' parts and letting some of the parts be spoken and
others sung to little tunes that they may invent.

This can be done

as a class project or by the more talented individual class members.
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Recommended Additions
The teaching of orchestral instruments and piano in the
elementary school has been a gradual process.
the basis for elementary school music .

Group singing was

A few children were fortu-

nate in having had private piano lessons in the home.

On special

occasions these children w o uld perform for their classmates at school.
Music appeals to all normal children and the majority of
children are normal.

They have a right, therefore, to instruction

in music, and should be offered an opportunity to learn to play instruments and the time is never more propitious than when they are students in the elementary schools.

1

The children of the Colored elementary schools in Port Arthur
are mostly normal children and show much interest in music.

Until

recently, the Colored high school did not provide instrumental music
for high school students.

Now, however, instrum.ental music is a

major par t of its curriculum and it has aroused the interest of both
adults and children in the community.

The elementary school children

look forward to the time they can participate in the band.
If children a r e highly interested in playing certain instruments

and their parents are willing and able to purchase the instruments,

1

Glenn H . Woods, School Orchestras and Bands, Boston:
Olive r Ditson Company, 1944, p. 14 .
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then, they should be given lessons .

On the other hand, we find a

number of childr en who are interested in playing instruments and have
the ability to play but the parents a r e not able, financially, to give
them lessons.

These childr en should be given an opportunity to learn

to play an instrument also .

This can be done through the public school.

The new school, oper ating under democratic principles, is providing a
nwnber of experiences for children and is striving to give all children
an equal chance in education.

The P ort Arthur schools are accredited

schools practicing the democratic principles and should, therefore,
provide a wide variety of musical experiences for the children.

These

experiences should meet the needs and inte r ests of the children involved.
The author of this study is r ecommending that instrumental
classes and class piano be added to the present music curriculum of the
P ort Arthur Colored E lementary School for the following reasons:
1.

Instrumental music will meet the needs and interests
of the children involved.

2.

Instr umental music is an important means of self-expression.

3.

Instr umental music is v ery eff ective in the physical, social
and emotional developme nt of children.
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4.

Class instrumental lessons are less expensive than
private lessons.

5.

Instrumental music gives opportunity for more advanced
high school bands.

The following is a recommended program for adding band and
orchestra instrumental classes and class piano to the music curriculum
of the schools in this study:
Band and Orchestra Instrumental Music
Band and orchestra instrumental classes shall be provided
for the fourth, fifth, and sixth grades.
To begin this program, at least one special band instructor
should be hired to take care of the four elementary schools.

Tha as-

sistance of the special music teacher in each building may sometimes
be needed,
A test should be given to determine the pupil I s interest, his
widerstanding of music and his choice of instruments.

Only those pu-

pils making acceptable grades on the test and showing interest should
be permitted to take the lessons.
Those pupils who are able should provide their own instruments,
and the school should arrange an inexpensive means for obtaining instruments for those pupils who are financially unable but who have music al ability.
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Since students are given a background study of the various instrwnents in the regular music classes they shoulc be given permission
to choose the instrument they would like to play.

The teacher, however,

should guide them in selecting the instrument that will be suitable for
them according to their physical characteristics, such as thickness of
the lips, shape of the teeth, size of the hands, and the heighth of the
pupil.
Percussion instruments, the larger instruments of the other
classes of instruments, and the less popular instruments that will be
needed to complete the band or orchestra ensemble should be purchased by the school.

Some of these instruments are the string bass,

bassoon, tuba, flute, mellophone, drums, baritone, and orchestra bells.
There should be at least two forty-five minute class periods
per week with approximately five forty - five minute periods of outside
preparation per week.
Suggested textbooks for the instrumental classes are:
The Victor Method of Class Instruction for Band and
Orchestra Instrum;-nts - Victor Publishing Company,
Inc., Abilene, Texas.
Rubank G r oup Methods for Orchestra and Band Instruments, Book I and Book II - Rubank Company, Inc.,
Chicago, Illinois.
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The instruments listed below should be aniong the instruments
selected for study, because they are easier to play and care for by
elementary school children and some can be purchased according to
the size of the pupil.
String Instruments
Violin - This comes in various sizes
Violincello - This may be purchased according to
the siz e of the pupil
Bass violin - This also comes in various sizes
Wood Wind Instruments
Clarinet

Tuba

Oboe

Saxophone {brass reed)

Flute
Bassoon
Brass Instruments
Trumpet
Cornet
Slide trombone
Mellophone
Baritone
Percussion Instruments
Bass drum
Cymbals
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Snare drwn
Kettle drum
Orchestra bells
Marimba
Xylophone
As soon as pupils are ready to play small com.positions, th.ey

should be given an opportunity to perform. for their classmante.

They

should continuously be encouraged to learn to play well.

SUGGESTED ACTIVITY FOR INSTRUMENT CLASSES
First and Second~ Strings
Pupils should be taught how to handle and care for their instruments and should be given enough practice in this so that it will
not become a problem when they are ready to begin playing.
Emphasize the need for correct posture while playing the instrument.

This should be demonstrated by the teacher.

Holding the bow, proper bowing, fingering in the left hand
should be taught.
Pupils should be able to demonstrate their knowledge of the
fundamentals such as the musical signs and symbols, reading and
writing music on the staff, the value of notes and rests, key signatures, time signatures, and playing and understanding the major scales
that were learned in the regular music classes.
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The meaning of tempo and dynamic terms and markings, ties
slurs, accidentals and signs of repetition should also be taught.
T h i r d ~ Strings
Music experiences at this level should be a continuation of
the first and second year experiences.
Continue to review and add to the notes and rests, musical
signs and symbols, major scales, time signatures, key signatures,
tempo and dynamic terms and markings, and fingering and bowing.
Begin teaching the minor scales and teach pupils to play the
scales through two octaves.
Pupils should be given experiences in sight reading easy music
and should also be given experiences in performing publicly.
Strive to develop good tone quality and intonation.

---- - -

First and Second Year Wind Instruments

- ---- -

Pupils should be taught how to take their instruments apart and
reassemble them for playing.
Good posture is necessar y in playing wind instruments and
should be demonstrated by the teache r.

Exercises, such as keeping

the feet flat on the floor, sitting or standing tall with an erect, relaxed
body should be given children to help them develop good posture .
Breath control is very necessar y in playing wind instruments
and should be given special attention.

Exercises, such as breathing
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deeply, and controlling the rate of speed in b reathing, should be given
to help pupils develop proper breathing.
Pupils should be taught the basic articulations and fingerings.
Music signs and symbols. reading and writing music on the
staff, note and rest values, major key signatures, time signatures,
the major scales, tempo and dynamic terms and markings, ties, clurs,
accidentals and signs of repetition should also be taught.
Pupils should be given simple exercises to read and play at
sight so that their ability to sight read may be broadened.
Insist that pupils observe and use the fundamentals that were
taught previously.
Third Year Wind Instruments
Third year instrumental lessons should be a continuation of the
first and second years.

Review all the fundamentals that were taught,

and teach the minor scales, new signs and symbols, new rhythmic
patterns and new key signatures.
Continue to develop tone control and tone quality through proper
breathing.
Pupils' range on the instruments should increase through practice
exercises in scales and arpeggios.
Improve sight reading ability through continued practices in reading simple exercises at sight.
Teach pupils to transpose to several keys.
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Percussion Instrw:nents
Pupils should be taught to handle and care for these instrUinents
properly.
Pupils should be taught how to sit or stand while playing the instrument.
Children playing these instrw:nents will have to have a keen
sense of rhythm.

To help develop this rhythmic feeling pupils should

be given exercises in beating various rhythms.

Special attention

should be given to time signatures, note and rest values, and tempo
and dynamic terms and signs.
Pupils should be taught to read rhythm. scores at sight.
Orchestra and Band Ensembles

- - -----

Children should continue to pley with class groups until the
teacher decides that they can carry a part in the orchestra or band.
The basic principles taught in the instrumental classes should
be continued and reviewed in the ensembles.
The band and orchestra should provide wide experiences in group
playing and public performance.
Class P iano Instruction
Class piano instruction should be given to all third, fourth, fifth,
and sixth grade pupils.
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At least two periods per week of the regular music periods

should be devoted to class piano.

The classes should meet in a room.

that is equipped with the following:
Piano
Blackboard
Staffliner
Cardboard keyboards, four octaves in length
Desk music racks
Suggested texts are as follows:
Third Grade -

My Class Piano by Edith Pierce

Fourth Grade - John Thompson's Modern Course for the
Piano, Book II
Fifth Grade - John Thompson's Modern Course for the
~ o , Book III
Sixth Grade - John Thompson's Modern Course f o r ~
Piano, Book IV
Through the study of class piano all children should become ac quainted enough with the piano keyboard to play music that may be used
for self enjoyment as well as for the enjoyment of others.
Pupils should be able to demonstrate on the piano their know ledge of the fundamentals that were learned in the regular music classes.
They should be able to a ccompany singing during the regular music
class period.
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The following is a suggested method for presenting song
material in the piano classes:
Discuss the title of the song.
Play the song on the piano in an attractive manner up to
tempo.
Teach the words to the song.
Have the class clap to each word or note.
Play the song on the piano and have the class say ot sing
the '\\Ords.
The teacher plays only the pa r t that is about to be taught a "teaching group". Have the class clap and say or sing
the words to just that part.
Give ear training on the song: from the starting tone, discus s
directions up and down, skip or step, and which tones are held
longest. Each teaching group will suggest questions for ear
training.
Have the pupils p r actice each teaching group, hands separately ,
in the air, and then on the cardboard piano keyboards that are
on each desk until both hand parts have been learned.
Have the pupils practice both hands together on the cardboard
keyboards, then give each pupil a chance to play on the piano
as the othe r class members play on the cardboard keyb oards.
Aims for Teaching Class P iano
1.

To give pupils an opportunity to become acquainted with the
piano keyboard.

2.

To stimulate interests for piano playing.

3.

To help pupils play independently on the piano~
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4.

To give opportunity tor self-expression th.rough piano
playing.

5.

To teach correct posture for the body, arms, and
fingers while playing the piano.

6.

To give pupils an opportunity to use their knowledge of
music theory that was learned in the regular music classes.

7.

To help pupils build a musical repertoire.

Expected Outcome
1.

Pupils should be able to play simple songs independently.

2.

Pupils should be able to locate the musical alphabets in
all places on the piano,

3.

Pupils should know when to use the right and left hands.

4.

Pupils should be able to read music independently and
with expression.

SUGGESTED ACTIVITIES BY GRADES
Third Grade
Pupils should be taught to recognize the whole, half, quarter,
and eighth notes and rests for each note.
Teach key signatures for the keys of C, G, D, A, E, F, and
help pupils to transpose simple melodies in each key.
Teach correct fingering for playing various songs.
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Pupils should be able to step and clap 3/, 4/4,and Z/4
rhythms and also harmonize familiar tunes such as "Mary Had A
Little Lamb 11 •
Pupils should also invent simple five tone melodies and
play at least five pieces from memory.
Fourth Grade
Experiences in stepping and clapping rhythmic patterns should
be continued.
Pupils should be taught to play the tonic and dominant seventh
chords in the keys of C, G, D, A, F , and A-flat and should study
the keys of E-flat, A-flat, and D-flat and be able to transpose in the
same keys.
Introduce the minor key for each relative major key.
Help pupils to analyze songs for like and unlike phrases.
Pupils should be able to demonstrate the meaning of piano (p),
forte (£), diminuendo (dim), staccato, legato, and should be able to
play the major scales with the right hand.
Help pupils to harmonize "My Country 'Tis of Thee", write
original melodies and memorize at least five pieces.
Continue to teach correct fingering.
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Fifth Grade
Pupils should be taught to play I, IV, V 7 chords, broken
chords in all keys and the scales with both hands.
Review all key signatures studied and continue singing, clapping,
walking, and swinging to rhythmic patterns.
See that pupils observe all tempo and dynamic markings,
recognize like and unlike phrases, play simple arrangements of
Christmas carols and other melodies and memorize at least five pieces.
Continue to teach correct fingering.
Sixth Grade
Pupils should be able to play and spell the I, IV, V 7 chords in
all major and minor keys and also play a variety of rhythmic patterns.
Permit pupils to play for assembly programs, club activities,
and accompany class singing.
Insist that pupils observe dynamic and tempo marks and use
expression when playing
Continue to write original melodies and memorize at least five
pieces.
Continue to teach correst fingering.
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SUGGESTED LESSON O UT L INES
The following units are suggested lesson outlines for teaching
the rhythmic activities in the fifth grade.

Since only thirty m inutes

per day are alloted for one music period, some of the suggested
lessons may need two periods for completion.
UNIT I
Topic:

Rhythm as related to music reading

Aims:

1.

To give background for music reading

2.

To establish the proper beat and accent for various
rhythmic patterns

3.

Materials:

~

1.

To devel op a feeling for the various rhythmic beats
Music Horizons, Book IV
K eeping ti me: beat and accent in a measure, time
signature, note and rest values, and ties

2.

3.

a.

"Counting- Out Song", p . 2 (4 - 4 time signature)

b.

"Morning Song", p. 10 (2-4 time signature)

c.

"September Breez e", p. 16 (3 - 4 time signature)

E ighth notes separated and with c r ossbeams
a.

" School Days 11 , p. 24b

b.

" A Fish Tale", p. 25

The Dotted Quarter and Eighth Notes
a.

"Come, Ye Thankful People, Come", p. 4 6
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4.

5.

6.

b.

"Praise and Thanks", p 4 7a

c.

"My Home", p. 48a

Six-Eighth Measure
a.

"Keeping Time in 6/8 Measure", p. 13 2

b.

"The Mill", p. 112

c.

"For He's A Jolly Good Fellow", p. 153

d.

"Old Rosin The Beau", p. 150

The Dotted Eighth and Sixteenth Notes
a.

"Oh My Darling Clementine", p. 160

b.

"A Thwarted Romance", p. 170

c.

"Battle Hymn of the Republic", p. 180

The Eighth Note Before the Beat
a.

"Hansel and Gretel 11 , p. 194

b.

"Ninetta", p. 197b

Activities:
Lesson I
1.

Have the class members open their books to "Counting-Out
Song", p. 2, and observe the time signature, beat and accent, and note the rest values.

2.

Call on individuals to answer the following questions:
a.

What is the time signature of the song? (4 - 4 time signature)
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b.

Explain the meaning of 4 / 4 time signature (The top
4 means that there are 4 beats in the measure, and
the bottom 4 means that the quarter note equals one
beat; a half note equals 2 beats)

c.

On what beat is the accent?

(The first and third beats -

the first is stronger)
d.

What kind of rest is there in the seventh measure of
the song? (Quarter rest)

e.
3.

Clap the rhythm and step the beat to the song.

Divide the class into two groups, have one group clap the
time and scan the words, and have the other group clap
the note pattern.

4.

Alternate groups.

Sing the song, observing and using all the preparatory
material give.

Lesson II
1.

Review "Counting-Out Song 11 , p. 2.

2.

Have the class open its book to "Morning Song", p. 10 and
observe the time signature, beat and accent, and note and
rest values.

3.

Call on individuals to explain the meaning of 2/4 time signature, to tell the name of the key, to tell what beat the accent
is on, and to step the beat and clap the rhythm to the song.
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4.

Sing the song.

Divide the class into groups and have one

group sing while the other group claps the rhythm and
steps the beat.

Alternate groups.

Lesson III
1.

Sing "Morning Song", p. 10, and "Counting-Out Song" ,
p. 2.

Have individuals explain the differences in 4/4 and

2/4 time signatures.
2.

Have the class open their books to "September Breez e",
p. 16, and observe the song for the time signature, beat,
and accent, note and rest values, and ties.

3.

Call on individuals to explain the meaning of 3/4 time
signature, to tell what beat the accent is on, to explain
the meaning of tie that is in the last measure of the second
and fourth phrases , and to give the value of the dotted half
note in 3/4 time.

4.

Divide the class into groups and have one group clap the
rhythm and the other group sing the words. Alternate groups.

5.

Help the students m ake a floor pattern, using the waltz step
to this melody.

Lesson IV
l.

Review the songs learned previously.
the words and clap the rhythm.

Have the class sing
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2.

Review the meaning of 4/4, 3/4, and 2/4 time signatures,
ties, beat and accent, and note and rest values that have
been studied.

3.

Have the children establish a beat for 2/4 measure and
continue beating as the teacher sings the words to
Fish Tale", p. 25.

4.

11

A

Repeat this several times.

Call attention to the singing of two notes to one beat, then
explain that some notes move so quickly that we can sing
two to one beat, and that these quick, short tones are
called eighth notes.

5.

Place an eighth note on the board.

Have the class open its books to "A Fish Tale", p. 25, and
observe the notes, time signature, and beat and accent.

Lesson V
1.

Have the class open its books to

11

A Fish Tale 11 , p. 25, and

sing along with the teacher, and clap the beat.
2.

Have the class notice how the eighth notes are written, and
explain that when eighth notes are written separately there
is a flag at the end of the stem.

3.

Have the class practice writing separate eighth notes on the
board.

4.

Divide the class into three groups and have the first group
clap the note pattern, the second group step the beats, and
the third group sing the words.

Alternate groups.
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Lesson VI
l.

Review "A Fish Tale", p. 25.

2.

Have the class open its books to "School Days", p. 24b.
Call attention to the kinds of notes used in this song eighths and quarters.

3.

Call on individuals to tell the difference between the eighth
notes in this song and the eighth notes in "A Fish Tale".
(The answer should be that the eighth notes in this song are
written in groups of two's and the eighth notes in "A Fish
Tale" are written separately)

4.

Explain that when eighth notes are written separately, each
note has a flag at the end of the stem, and when eighth notes
are written in groups they are connected with a heavy bar
called a crossbeam,

The value of the eighth note is the same

whether it is written separately or in groups.
5.

Divide the class into groups and have the first group step the
beats, the second group clap the note pattern and the third
group sing the song.

Alternate groups, then have the entire

class sing the words and clap the beats.
Lesson VII
l.

Have the class open its books to "Come, Ye Thankful People,
Come", p . 46 and sing this familiar song. Observe time
signature.
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2.

Divide the class into two groups.

Have one group sing

while the other group steps the beats.
3.

Call attention to the dotted quarter note followed by an
eighth note that is used throughout the song. Explain that
the dotted quarter note is held while we give two beats, and
then the eighth note is sung quickly and the following note
comes on the next beat.

4.

Have one group clap the note pattern, another group step the
beats and another group sing the words. Alternate groups .

5.

Then, have the entire class sing the song and clap the beats
softly as they sing.

Lesson VIlI
1.

Review the dotted quarter note followed by an eighth note by
singing another familiar song "Praise and Thanks", p. 4 7a,
and observe and use all material taught in the previous
lesson.

2.

Have the class sing "My Home 11 , p. 48.

3.

Call attention to the time signature, note value, and the
dotted quarter note followed by an eighth note.

4.

Divide the class into three groups and have the first group
sing the words, the second group clap the rhythm, and the
third group step the beats .
and clap the beats softly.

Then, have the entire class sing
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Lesson IX
l.

Give a brief review of 4/4, 3/4, and 2/4 time signatures
and the beat and accent for each.

2.

Introduce the 6/8 measure time signature.
a.

Have pupils sing "For He's A Jolly Good Fellow",
p. 153b, a familiar song in 6 / 8 measure.

b.

Have individual pupils identify the time signature in
this familiar song, according to the general meaning
given to the top and bottom numbers of a time signature.

3.

The teacher should explain that the 6 / 8 time signature means
six counts to the measure and each eighth note gets one beat
but the manner of keeping time depends on whether the music
moves s lowly or quickly.

In slow music there are six beats

to the measure and an eighth note receives one beat.

When

the music moves moderately the beat falls into a rhythm of
two swings or counts to a measure and is counted as 1 &: &: 2 &: &:. In quick music there is a clear feeling of two
beats to a measure, and a dotted quarter note receives one
beat.

Sometimes this is shown in the time signature b y a

figure 2 above a dotted quarter note.
4.

Have the class turn to p. 13 2, "Keeping Time in Six-Eighth
Measure", and have the pupils practice stepping the beats
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and clapping the rhythm to 6/8 time according to the three
different ways explained by the teacher.
Lesson X

1.

Have the class open its books top . 150, "Old Rosin The
Beau", and listen to the teacher sing the song.

2.

Have one pupil clap the rhythm as the teacher sings.

3.

Divide the class into three groups and have the first group
clap the rhythm, the second group step the beat, and the
third group sing the words.

4.

Alternate groups .

Have the entire class sing the words and clap the beats
softly.

Lesson XI
1.

Review "My Home", p. 48a.

2.

Ask questions about the time signature, beat and accent,
and note values with special attention to the dotted quarter
followed by an eighth note.

3.

Have the class open its books top. 160, "Oh My Darling
Clementine", and listen to the teacher sing and clap the
rhythm.

4.

Review the time signature, beats and accents, and the kinds
of notes.
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5.

The teacher should explain that the first two notes in the
song present a new rhythm problem.

We have a dotted

eighth note followed by a sixteenth note, and both of these
notes are sung or played on one beat.

Hold the first note

and sing the second note very quickly just before the next
beat.
6.

Divide the class into two groups and have one group clap
the r hythm and the other group beat the time as the teacher
sings the words .

Lesson XII
1.

Teach "Oh My Darl ing Clementine", by rote, one line at a
time, and have the childr en follow the notation closely.

2.

After the melody is learned, have the class sing the song,
clap the rhythm, and step the beats.

Be sure that the dotted

eighth and sixteenth notes are sung very distinctly.
3.

Play the recording, "A Thwarted Romance", New Music
Horiz ons Record Album, MJV- 80, and have the class clap
the r hythm along with the record.

4.

Then, have the class open its books to p. 170 and sing the
song and clap the rhythm softly as the record plays.
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Lesson XIII
1.

Have the members of the class open their books to "Hansel
and Gretel", p. 174, and listen to this song and follow the
notation as they listen.

2.

Have individuals tell what the time signature is and explain
the meaning of it, identify the kind of notes and rests used,
and where the accent falls.

3.

Call attention to the eighth note that begins the song which
comes before the accented beat.

4.

Have the pupils count one measure and bring the eighth. note
in just before the first accented beat of the next measure.
Practice this until it is understood.

5.

Then, have the class sing the song, clap the rhythm, and
step the beats.

Lesson XIV
1.

Have the class open its books top. 197b, Ninetta", and sing
this song from the notation.

2.

Call attention to the eighth note coming before the accented
beat, and see that it is sung very clearly.

3.

Have the children sing "The Mill", p. 112 from the notation,
Be sure to develop a good swinging two beat rhythm.
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4.

Divide the class into three groups and have the first group
sing, the second group clap the rhythm and the third gr oup
beat the time.

Alternate groups, then have the entire class

clap the rhythm and sing the song.
Lesson XV
1.

Have the pupils open their books to "Battle Hymn of the
Republic", p. 180, and study the notation of this song

2.

The teacher should scan the words of the first phrase, and
then have a child scan the words to the stanza, while the
others clap the rhythm.

3.

Do the same to the chorus.

Play or sing the song while the children clap the rhythm and
beat the time.

4.

Teach the children to sing the song, then have the entire
class sing while they clap the beats softly.

5.

Sing "Ninetta 11 , p. 197b.
UNIT II

Topic:

Dance Types in the United States

Aims:

1.

To acquaint pupils with the various dances of their
native land.

2.

To help pupils move more gracefully and with poise.

3.

To develop a feeling for the various rhythmic patterns.

4.

To give enjoyment.
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Material:

New Music Horizons, Book V
1.

The Grand March
a.

2.

3.

b.

"The Cassion Song", p. 12

c.

11

d.

"The Marines• Hymn", p. 60

5.

6.

Activities:

When Johnny Comes March.ing Home", p. 20

Play Party Games
a.

11

b.

"Paper of Pins", p. 148b

Jim Along Josie", p. 19b

Indian Dance
a.

4.

"Columbia Gem of the Ocean", p. l

11

Mooje Moccasin" , p. 162

Longway Dances
a.

"Old Zip Coon", p. 128

b.

11

Paper of Pins", p. 148b

Square Dances
a.

" F or He's A Jolly Good Fellow", p. 15 3b

b.

"Sourwood Mountain", p. 175

Round Dances
a.

"Shoo Fly, Don't Bother Me",p. 92

b.

"Shoot the Buffalo", p. 1 77
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Lesson I
1.

Have the pupils open their books to "Columbia The Gem
of the Ocean 11 , p. 1, and sing the song and clap the rhythm,
placing the accent in the right places,

2.

Lead the class into discussing the type of movement that
the song suggests.

3.

(The final decision should be a march.)

Have the class sing and mark time to the rhythm of the
song.

4.

Explain that the march is the most appropriate movement
for the song, and that the grand march is one of the United
States' dance types .

5.

Teach the following directions as a grand march to the
melody of "Columbia The Gem of the Ocean":
a.

Take parteners, girl on boy's right arm.

(The first

couple is the head couple.)
b.

The head couple leads the other couples around the
sides of the room to the center, then marches down
the center of the room.

c.

Couples alternate, first couple goes to the right and
the second couple to the left.

d.

Couples meet at the upper end of the room and march
down the center by fours.
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e.

Couples separate and march up the sides of the room
by twos.

f.

When the two halves meet at the bottom, the h alf led
by the leading couple raises a series of arches by
joining inside hands and raising arms high, and the
other line goes under the arches,

all continuing to

move .
g.

When they reach the top of the room the other line
forms a series of arches and the first line marches
under.

h.

All continue around the sides of the room .

Come down the center by fours, then march down the
sides by twos.

i.

Come down the center by twos, and then march off.

Lesson II
11

1.

Have the class turn to p. 12 and sing

2.

Review the grand march to the music of this song.

3.

Introduce and teach "Jim Along Josie", p. 19b
a.

The Cassion Song".

The teacher sings the song in a lively, good swinging rhythm.

b.

Have the children beat the 2/4 time, placing accents
in the proper places as the teacher sings the song
several times.
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c.

Have the class join in and sing the song along with
the teacher until it is learned.

4.

Explain that "Jim Along Josie" is an American play party
game and is also one of the United States• dance types.

5.

Teach the game as suggested in the footnotes to "Jim
Along Josie", p. 19b.

Lesson III

1.

Review the two dance types that have already been taught.

2.

Play the recording

11

Paper of Pins'', New Music Horiz ons

Recond Album, MJV-1 3 6, several times and have the
class clap the rhythm and sing with the record.
3.

Have the chil dren r ead and follow the dance directions as
given in the footnotes to

11

Paper of Pins 11 , p. 148b.

The

teacher should give assistance only when needed.
4.

Explain that this is another play party game using a longway
formation.

5.

This is also another United States I dance type .

Introduce another longway dance, "The Virginia Reel 11 ,
p. 2 3 to the song -

11

0ld Zip Coon", p. 128.

Lesson IV

1.

Have the children sing
to the vir ginia reel.

11

0ld Zip Coon•• and teach the steps
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2.

After the children have learned to dance the virginia
reel to "Old Zip Coon", play the recording "Arkansas
Traveler", New Music Horiz ons Record Album. MJV-136,
and have the children do the same dance to this record.

3.

Have a brief review on the various types of dances that
have been taught.

Les s on V
l.

Play "The Marines I Humn", p . 60.

Have the children

open their books to that page and sing the song and clap
the time softly.
2.

Have the children decide which of the dance types that
have been studied will be suitable for this song.

(The

grand march should be selected.)
3.

Have the children do the grand march to the song as was
given in a precious lesson.

4.

Play "When Johnny Comes Marching Home", p. 20 and
have the class decide which of the dance types studied will
be suitable for the music.

(The grand march will probably

be sel ected.) Let the students march to this music.
5.

Sel ect a group of the best dancers and have them dance the
virginia reel to this same song.
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6.

Lead a discussion on the difference in mood of the
dance types studied.

Lesson VI
1.

R eview a familiar dance of the class' choice.

2.

Have the childr en open their books to "Mooje Moccasin",
p. 162.

Lead a brief discussion on Indian music, as

taught in previous grades.
3.

Explain the meaning of the time signature as written in
this song.

(3 - 2/quarter note -- the quarter note gets one

beat and there are three counts in some measures and two
counts in other measures.)
4.

Teach the song by rote after the children have scanned
the words and fitted them to the music .

5.

Teach the Indian step: touch one foot forward, then step
forward on the same foot.

Alter nate feet.

Have the class

members form a circle and dance this step as they sing
the song.
6.

Explain that the Indian dance is also another of the United
States' dance types .

Lesson VII
1.

Review "Jim Along Josie", p . 19b, and " M ooje Moccasin",
p . 1 62.
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2.

Play the recording "Shoo Fly, Don't Bother Me", New
Music Horizons Record Album MJV-80.

Have the children

listen for the correct tempo .
3.

Have pupils open their books top. 92 and listen to the
record again and follow the words along with the record,
then teach the song along with the record, teaching two
lines at a time.

4.

After the cong is learned, teach the dance steps as
described in the footnotes below the song.

5.

Explain that this is another of the United States' dance
types, called a round.

It is called a round because the

participants form a ring to do the dance.
6.

Call on individuals to tell the difference between the longway
and round dances.

Lesson VIII
1.

Review "Paper of Pins", p. 148b

2.

Play the recording "Shoot the Buffalo" ,

New Music Hori-

z ons Record Album, MJV, 136.
3.

Have the class open its books to p. 1 77 and sing the song
along with the record.

4.

Alternate with half of the class singing and the other half
clapping the time.
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5.

Teach the dance according to the directions given in the
footnotes below the song.

6.

Be sure that the pupils understand the grand right and left,
promenade, and balance and swing steps.

7.

Have the pupils determine the type of dance this is.

They

should decide that it is a round dance.
Lesson IX
1.

Review "Shoot the Buffalo", p . 177

2.

Explain that the steps learned in this dance are also used
in a

square dance, and that the square dance is another

of the United States • dance types.
3.

Play the r ecording " Sourwood M ountain11 , New Music Horiz ons R ecord Album M JV- 80.
steps that we r e l earned to

11

Have the children try the same

Shoot the Buffalo 11 , but change the

formation to a square.
4.

Teach the directions £or a quardrille on page 164, New
Music Horizons, Teacher's Book V,

to

11

Sourwood Mountain",

p. 175.
5.

P lay " F or He ' s A Jolly Good Fellow11 , p. 153b, and have
the class dance the directions for a quardrille to the melody.
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Lesson X
1.

Give an o r al r eview on the various United States' dance
types .

2.

Se l ect small groups to dance to any of the selections that
were taught, and check them for rhythm, poise and g race .

3.

Have the children discuss the tempo that is most suitable
fo r the various types of dances studied.
UNIT Ill

Topic:

Folk D ances from Other Lands

Aims:

1.

To acquaint pupils with the characteristics of people
thr ough their music .

Materials:

2.

T o continue to develop grace and poise.

3.

To give enjoyment.

~

M usic Horiz ons, Book V .

1.

Hawaiia n
a.

2.

M ex ican
a.

3.

" Down in Mexica", p. 43

Czecho sl ovokian
a.

4.

"Kauiki ", p . 4 . .

"Handkerchief Dance", p. 154

D anish
a.

" Come to the Dance", p, 196
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5.

Philippine
a.

"My Nipa Hut", p. 84a

b.

"Leron, Leron11 , p. 72

Activities:
Lesson I
1.

Have the children open their books to

11

Kauiki 11 , p. 4 ,

and listen to the song.
2.

Teach pupils to sing the song to a neutral s yllable such
as ' 1100 11 •

3.

Have the pupils clap the rhythm and step the beat until a
feeling for the beat is established.

4.

Explain to the class that singing, playing and dancing have
a large part in the life of Hawaiian people.

These people

move with grace and poise which is partly due to dancing
to their many songs with easy swinging rhythm.

The

Hawaiian Hula dance originated as a rhythmic movement
which accompanied the early religious chants of the Hawaiian
people.
5.

Teach the pupils to do this interpretive dance according to
the directions given in the footnotes below the song.

6.

Let the entire class sing the song and dance to the rhythm.
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Lesson II
1.

Play the recording "Down in Mexico", New Music Horizons Record Album MJV-80, and have the children listen.

2.

Have the children open their books to p. 43.

Play the

recording again and let the children listen and observe the
notation.
3.

Then, have the pupils sing the song, clap the rhythm, and
beat the time until a definite feeling for the beat is
established.

4.

Lead a discussion on Mexican life and music.

5.

Teach the dance to "Down in Mexico" according to the directions given in the footnotes below the song.

Lesson III
1.

Play the recording "Handkerchief Dance", New Music Horiz ons Record Album MJV-80, and have the children listen
to the rhythmic pattern and singing.

2.

Have pupils open their books top. 154 and observe the
rhythm.

3.

Then, have the pupils sing the words, clap the rhythm, and
step the beats until a feeling for the beat is established.

4.

Lead a discussion about Czechoslovakians and their music.
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5.

Have the pupils read the directions to the dance as given
in the footnotes, and assist them in interpreting the steps .

6.

Select the best dancers to dance and sing for the other
members of the class.

Lesson IV
l.

The teacher should play and sing "Come to the Dance 11 ,
p . 196a for the class.

2.

Have the pupils open their books to the same page and
follow the notation of the song.

3.

Have part of the class scan the words and clap the rhythm
while the other part taps the beats .

Alternate groups until

everyone has established a feeling for the beat.
4.

Have the class sing the song, and give help only when needed.

5.

Lead a brief discussion about the people of Denmark.

6.

Teach the dance according to the directions given in the
New Music Horizons Teachers Manual for Intermediate
Grades, p. 43.

Lesson V
l.

The teacher should play and sing

11

My Nipa Hut••, p. 84a for

the class.
2.

Have the pupils open their books to p. 84 and observe the
notation as they listen to the song.
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3.

Let one child scan the words while the others tap the
beat.

4.

Teach the song.

5.

Lead a discussion about P hilippine music, using information found in New Music Horizons Teacher's Book V, p. 92,
and then teach the dance according to the directions given
on the same page.

6.

Review the dances that have been studied.

The following lessons are suggested outlines for teaching class
piano to fifth grade pupils who have been taught class piano in the fourth
grade,

Since only thirty minutes per day, twice a week are alloted for

class piano, one of the following lessons may take two or three periods
for completion.
Lesson I
Topic:

Cross - Hand P laying

l.

To teach correct methods of, and provide playing in
cross - hand work.

2,
Material:

To develop good tone quality and expressive playing.
John Thompson's Modern Course f o r ~ Piano,
Book III.
"Nobody Knows the Trouble I've Seen", p. 2
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Activities:
1.

Lead a brief discussion on Negro Spirituals.

2.

Play the song on the piano in an attractive manner and
have pupils observe the notation, fingering, and the left
over right hand playing.

3.

Call on individuals to tell the key signature, explain the
ti.me signature, and c l ap the rhythm and step the beats.

4.

Play the song on the piano again, and have the class sing
the melody to

5.

11

100 11

and clap the beats.

Call attention to the fingering for both the right and left
hands.

6.

Have the pupils practice the right hand part of the introduction in the air, then practice on the cardboard keyboard
that is placed on each desk.

7.

Repeat number six, using the left hand, then with both hands.

8,

The teacher should play the same on the piano as the class
plays on the cardboard keyboards .

Then call on indi-

viduals to play on the piano while the others play on the
cardboard keyboards,

9.

Continue to do the same thing until the entire song is
learned.

Be sure that the left hand c rosses over the right

hand a t the proper time.
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10.

Pick out the difficult passages and h a ve the pupils
practice them separately until they can play them with ease .

l 1.

Give a review on the dynamic and tempo terms and symbols
that are used in this composition, and see that the pupils
observe them while playing at the piano.

12.

Give each person a chance to play the piece at the piano,
and be sure that the pedal markings are observed.

Lesson II
Topic:

Interpretation:

Aims:

1.

Form, Mood, Style

To give pupils a better understanding of the material
and spiritual sides to music .
T.o continue to develop an appreciation for music.

2.

~

Material:

Thompson's Modern Course

!.2.! ~ Piano,

Book III
11

Interpretation11 , p. 4

"Nobody.Knows the Trouble I've Seen11 , p. 2
Activities:

1.

Have the pupil who plays best,

11

Nobody Knows the Trouble

I've Seen'', play it on the piano and have the class sing it
to
2.

11

100 11 •

Call on an individual to tell if the song is in a happy or sad
mood.

(The answer will probably be sad.)
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3.

Since it is in a sad mood, have them determine if it is
tragic or merely expresses serious thoughtfulness.

{The

answer will probably be - expresses serious thoughtfulness.)
4.

Then, explain that this is called the mood of a piece, and
that mood is one of the laws of interpretation.

To play with

expression, it is necessary to determine the mood of a composition.
5.

Tell the class that another law of interpretation is form.
It is also necessary to expressive playing.

6.

Call on an individual to determine if "Nobody Knows the
Trouble I've Seen" is in dance form or song form.

(The

answer will probably be - song form.)
7.

Tell the class that it is in song form, and that in compositions written in song form, the melody line must be traced
and kept complete throughout the song.

In compositions

written in dance form, the rhythm and tempo are of upper most impor tance.

The accent must be obse r ved carefully,

and usually the tempo is indicated in the beginning by the
char acter of the dance such as - minuet, waltz, etc., or by
the metr onome mark.
8.

The teacher should select and play examples of the various
dance fo r ms t o ill ustrate the explanation.

9.

Tell the class that another law of interpretation is style.

{This is difficult to teach, but comes about

through years of study.) However, contrast is important
in studying style.
10,

Help the class to determine in compositions the contrasts
such as - legato followed by staccato, fast followed by slow,
major followed by minor, and piano followed by forte.

11.

Review the three laws of interpretation - form, mood, and
style,

Lesson III
Topic:

Lyric or Song Form

Aims:

1.

To help pupils determine compositions written in song
or lyric form.

2.

To give experience in playing an outstanding melodic
line in a composition.

3.

To continue to develop a better appreciation for music.

4.

To continue to help pupils play with expression.

Material:

John Thompson's Modern Course for the Piano,
Book III
"Melody" by Schumann, p. 5.

Activities:
1.

Read and discuss briefly the life of Robert Schumann as
written at the top of p. 5,
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2.

Discuss the form and mood of this composition as written
at the beginning of the page.

3.

Play the song up to tempo in an attractive manner.

4.

Call on individuals to tell the key signature and explain
the time signature.

5.

Divide the class into two groups and have them clap the
rhythm and tap the beat as the teacher plays the song.

6.

Observe the fingering and have the pupils practice one
hand at the time, first in the air, th.en on the cardboard keyboard.

7.

The teacher should play the song on the piano as the class
plays on the cardboard keyboards.

8.

Let one pupil play the song on the piano as the others play
on the cardboard keyboards.

Change playing opportunities

at the piano.

9.

Be sure that the students bring out the melody, observe all
marks of punctuation, and play with expression.

Lesson IV
Topic:
Aims:

Dance Form
1.

To help pupils determine compositions written in
dance form
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2.

To give practice in playing contrasts such as
staccato to legato, and piano to forte.

3.

To continue to develop an appreciation for music, and
give opportunity for expressive playing.

Material:

John Thompson's Modern Course f o r ~ Piano,
Book Ill
11

Musette" by Bach, p. 6

Activities:
1.

Discuss the title of the composition as written at the top
of the page.

2.

Discuss the form and mood of the composition.

3.

Have the pupils tap the beat and clap the rhythm as the
teacher plays on the piano.

Be sure to place the accent in

the correct place.
4.

Call on an individual to tell the key signature and explain the
time signature.

5.

Call attention to the fingering and the dynamic markings .

6.

Have the pupils practice each hand separately on the cardboard keyboard, observing the time signature and using a
detached touch in the left hand.

7.

The teacher should play the song on the piano as the class
plays on the cardboard keyboards.
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8.

Have one pupil play on the piano as the others play on the
cardboard keyboards.

9.

Encourage students to memorize this composition.

Lesson V
Topic:

March Rhythm

Aims:

1.

To continue to teach pupils to identify musical
compositions by form .

2.

To give practice in playing a march tempo.

3.

To give enjoyment.

Material:

John Thompson's Modern Course for the Piano,
Book III
11

Toreador Song'', by George Bizet, p. 8

Activities:
1.

Discuss the march as written at the top of the page, and
also the act of the opera

11

Carmen 11 , from which the

"Toreador Song11 is played.
2.

Play the song in an attractive manner, and have the pupils
observe the notation and clap the beat as it is played.

3.

Give special attention to playing the dotted eighth note
followed by the sixteenth, the triplets, and the scale
passage that is found in the first measure of the fourth line.
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4.

Be sure that the left hand keeps a steady beat and makes
a distinct change from the staccato playing to the legato
playing.

5.

Have all pupils observe the marks of punctuation, and have
them practice one hand at the time, then together .

6.

The teacher should play on the piano as the children play
on the cardboard keyboards, then have one pupil play on
the piano as the others play on the cardboard keyboards.
Change for playing experiences.

Lesson VI
Topic:

Playing from memory

Aims:

1.

To help pupils find ease in memorizing music.

z.

To give enjoyment.

3.

To help pupils build a musical repertoire.

Material:

John Thompson's Modern Course for the Piano,
Book III
"Toreador Song", p. 8

Activities:
1.

See that the pupils read the song well from the printed page.

Z.

Have the pupils analyze the composition and pick out all like
phrases and unlike phrases.
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3.

Then, have the students concentrate on playing one phrase
at the time until it is learned and can be played without
looking at the printed page.

4.

Then, have the pupils take the next phrase that is different
and cone entr ate on it until it is learned.

5.

Combine the phrases that have been memoriz ed.

6.

Now, have the pupils memoriz e the connecting scale passage.

7.

Since the last two phrases are just like the first two, the
student should be able to play all but the last measure of
the song.

8.

Have pupils memorize the last measure, and then play the
complete song.

9.

The same procedure may be used in learning other songs
from memory.

Lesson VII
Topic:

Reading on Three Staves

Aims:

1.

To help pupils read on three staves at the same time.

2.

To continue to improve inte r pretive playing.

3.

To give enjoyment.

Material:

~

Thompson's Modern Course for the Piano,
Book Ill

"Londonderry Air", p. 10
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Activities:
1.

Play the song in an attractive manner as the class observes the notation, and the cross-hand playing.

2.

Call on individuals to tell the name of the key signature
and explain the time signature.

3.

Divide the class into three groups and have the first group
clap the rhythm to the first staff, the second group clap
the rhythm to the second staff, and the third group clap
the rhythm to the third staff, and have all g roup s count the
time as they clap the r hythm.

4.

Alternate groups .

Have the pupils practice one staff at the time, using correct
fingering and playing on the correct beat.

5.

Have the pupils play the melodic line very distinctly with a
singing touch, and use the pedal only where it is indicated
on the page.

6.

Have one pupil play on the piano as the others play on the

cardboard keyboards.

Change places at the piano.

7.

Be sure that all marks of expression are observed.

8.

Have the pupils pick out the I, IV, V 7 chords and play them
on the piano.

CHAPTER VI

SUMMARY, CONCLUSION AND RECOMMENDATIONS

Summary
Music education has been given a definite place in the school
curriculum.

It has been proved that music helps to develop children

socially, physically, emotionally, and intellectually.
In the new school, the music program is so planned that

children can gain an insight into the wide range of activities included
in the complete world of music.
In this thesis, a study was made of the music program in the

Port Arthur, Texas, Colored Elementary Schools to determine if
these schools are providing the type of music experiences that music
educators feel are desirable experiences for today's children.
It is the concensus of opinions of music educators that a variety
of experiences in sin&ing, listening, rhythmic activities, creative
activities and instrumental playing be provided children so that each
child will find the experience that he enjoys most, can participate in
and in turn will develop in him a lasting appreciation for music and
artists.
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Conclusion

The experiences found in the schools of this study were of
desirable character but were in need of improvement.
Suggested improvements by grades are as follows:
I.

Kindergarten and First Grade
A.

Listening to performances by skilled musicians
1.

Upper grade students

2.

Adults

B.

Encouraging free rhythmic expression

C.

Creating simple melodies

D.

1.

Substituting a word or two in a song

2.

Substituting new tunes for familiar words

Organizing a rhythm band and making simple rhythm
instr uments

ll.

Second Grade
A.

B.

C.

Listening to performances by skilled musicians
1.

Upper grade students

2.

Adults

Creating simple melodies

I.

Substituting words or small phrases

2.

Inventing short melody lines

Playing on water glasses or bottles
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III.

Third Grade
A.

1.

Upper class students or classmates

2.

Adults

B.

Playing from rhythm band scores

C.

Playing flute-type instrmnents

D.

IV.

Listening to performances by skilled musicians

1.

Flutophone

2.

Tonnette

3.

Recorder

Creating simple melodies
1.

Inventing new stanzas

2.

Inventing new melodies for familiar words

Fourth Grade
A.

B.

Listening to performances by skilled musicians
1.

Other students

2.

Adults

Creating melodies
1.

Inventing songs - words and music

2.

Inventing simple rhythms

C.

Developing a feeling for the minor mode

D.

Providing more experiences in folk dancing
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V.

Fifth Grade
A.

Reading and beating drum scores

B.

Listening to skilled musicians perform on instruments
or vocally.

C.

D.
VI.

These may be students or adults

Creating melodies
1.

Inventing original dances

2.

Inventing original songs

Providing more experiences in social and folk dances

Sixth Grade
A.

Recognizing phrases in songs by word, breath marks
and rest signs

B.

Reading from the bass clef

C.

Writing new drum scores

D.

Creating Melodies

E.

1.

Inventing original hances

2.

Inventing songs

Listening to skilled musicians perform on instruments
or vocally.

These may be students or adults.

Suggested additions:

I.

Teaching class piano to the third, fourth, fifth, and sixth
grades.
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II.

Teaching band and orchestral instruments to special students in the fourth, fifth, and sixth grades.

Recommendations
The writer of th.ie thesis wishes to recommend the following:
1.

That the schools in this study continue to provide
experiences in singing, listening, rhythm, creating,
and instrumental playing for the children of these
schools, using the recommended improvements in
Chapter V of this thesis.

2.

That cl ass piano and instrumental classes be added to
the music curr iculum of the Port Arthur Colored
E lementary Schools.

3.

That the musical experiences of these schools be meaningful and enjoyable experiences for all the children
involved.

3.

That the present teaching aids and equipment continue
to be used.

5.

That each school in this study be equipped with an
auditorium, and a music room equipped with a record
library and a music literature library.
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APPENDIX

QUESTIONNAIRE
FOR E L EMENTARY MUSIC TEACHERS

1.

Name of school

2.

Are you a music major ? _ _ __ __ _ _ _ _ _ _ _ _ _ _ _ _ _ _ __

3.

How many music class es do you teach? _ __ _ _ _ _ _ __ __ __

4.

How many music classes do you teach in a day? _ _ _ _ _ _ __ __

5.

What is your enrollment per class?

6.

Check below the equipment that you use in teaching your classes:

--------------------------

----------------

a.

P iano

e.

Tape Recorder

b.

Record Player

f.

Rhythm Instru:ments

c.

Autoharp

g.

Filmstrip

d.

Bells

h.

Others (Please lest)

7.

D o you have a special music room?
(If the answer is "No", give a brief description of your set up.)

8.

D o you use the following visual aids? (Please check)

----------------

a.

b.
c.

d.

Flash Cards
Instrument Pictures
Composers' Pictures
Maestro Games
h.
Others (Please

w.
f.
g.
list)

Notator
Cardboard P iano
K eyboards
Films

9.

Check the types of activities that you sponsor and place a number
for grade level of children who participate:
a.
b.
c.
d.

e.
f.
g.
10.

Choral Club
Boys Quarter
Girls Quarter
Rhythm Band
Melody Band
Boys Choir
Instrwnental Ensembles

-----------------------------------

-----------------------------------------

Do you have a special period for activities mentioned in (9) ?

(If the answer is "No", please state your set up)

11.

Do you combine activities in singing, listening, ehythm, creating
and instrumental participation in one class period?

(If the answer is "No", please state your set up)

12.

In what grade do you begin teaching music reading ?

13.

In what grade do you begin teaching part singing?

--------

---------

ADDRESSES OF MUSIC COMPANIES

l.

American Book Company - Dallas. Atlanta. Chicago. New York

2.

C. C. Birchard and Company - Boston

3.

Ginn and Company - Dallas. Atlanta

4.

Silver Burdett Company - Dallas, New York, Chicago, San
Francisco

5.

E. C. Schirmer Music Company - Boston

